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CHARTER 
of the 

Bella Mente Montessori Academy 
A CALIFORNIA PUBLIC CHARTER SCHOOL 

 
  

It is the intent of the Legislature, in enacting the Charter Schools Act of 1992, to provide 

opportunities for teachers, parents, pupils, and community members to establish and maintain 

schools that operate independently from the existing school district structure, as a method to 

accomplish the following: 

 

a) Improve pupil learning 

 

b) Increase learning opportunities for all pupils, with special emphasis on expanded learning 

experiences for pupils who are identified as academically low achieving  

 

c) Encourage the use of different and innovative teaching methods 

 

d) Create new professional opportunities for teachers, including the opportunity to be 

responsible for the learning program at the school site 

 

e) Provide parents and pupils with expanded choice in the types of educational opportunities 

that are available within the public system 

 

f) Hold the schools established under this part accountable for meeting measurable pupils 

outcomes, and provide the schools with a method to change from rule-based to 

performance-based accountability systems 

 

g) Provide vigorous competition within the public school system to stimulate continual 

improvements in all public schools 

 

The Charter Schools Act (or Act) (Education Code Sections 47600 et seq.) requires each charter 

school to have a “charter” that outlines at least the sixteen (16) mandatory items of the Act. The 

following provisions of this charter coincide with the requirements of Section 47605 of the Act. 
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Affirmations/Assurances 

 

As the authorized representatives of petitioner Bella Mente Charter School, we, Erin Feeley and 

Mary Ellen Kordas, hereby certify that the information submitted in this application for a charter 

for the creation of the Bella Mente Montessori Academy (“BMMA”) to be located within the 

boundaries of the Vista Unified School District is true to the best of our knowledge and belief; 

we also certify that this application does not constitute the conversion of a private school to the 

status of a public charter school; and further, we understand that if awarded a charter, the Charter 

School: 

 

¶ Shall meet all statewide standards and conduct the student assessments required, pursuant 

to Education Code Section 60605 and 60851, and any other statewide standards 

authorized in statute, or student assessments applicable to students in non-charter public 

schools. [Ref. Education Code Section 47605(c)(1)] 

 

¶ Shall be deemed the exclusive public school employer of the employees of the BMMA 

purposes of the Educational Employment Relations Act.  [Ref. Education Code Section 

47605 (b)(5)(O)] 

 

¶ Shall be non-sectarian in its programs, admissions policies, employment practices, and all 

other operations. [Ref. Education Code Section 47605(d)(1)] 

 

¶ Shall not charge tuition. [Ref. Education Code Section 47605(d)(1)] 

 

¶ Shall admit all students who wish to attend BMMA, and who submit a timely application, 

unless the Charter School receives a greater number of applications than there are spaces 

for students, in which case each application will be given equal chance of admission 

through a public random lottery process as further described in the admission element of 

the charter.  [Ref. Education Code Section 47605(d)(2)(A)-(B)] 

 

¶ Shall not discriminate on the basis of race, ethnicity, national origin, religion, gender, 

sexual orientation, perceived sexual orientation, home language, or disability. [Ref. 

Education Code Section 47605(d)(1)]  

 

¶ Shall adhere to all provisions of federal law related to students with disabilities including, 

but not limited to, Section 504 of the Rehabilitation Act of 1974, Title II of the 

Americans with Disabilities Act of 1990 and the Individuals with Disabilities in 

Education Improvement Act of 2004.  

 

¶ Shall meet all requirements for employment set forth in applicable provisions of law, 

including, but not limited to credentials, as necessary.  



5 

 

¶ Shall ensure that teachers in the Charter School hold a Commission on Teacher 

Credentialing certificate, permit, or other document equivalent to that which a teacher in 

other public schools are required to hold. As allowed by statute, flexibility will be given 

to non-core, non-college preparatory teachers. [Ref. California Education Code Section 

47605(l)] 

 

¶ Shall at all times maintain all necessary and appropriate insurance coverage.  

 

¶ Shall, for each fiscal year, offer at a minimum, the number of minutes of instruction per 

grade level as required by Education Code Section 47612.5(a)(1)(A)-(D) 

 

¶ If a pupil is expelled or leaves the charter school without graduating or completing the 

school year for any reason, the charter school shall notify the superintendent of the school 

district of the school district of the pupil’s last known address within 30 days, and shall, 

upon request, provide that school district with a copy of the cumulative record of the 

pupil, including a transcript of grades or report card and health information. [Ref. 

California Education Code Section 47605(d)(3) 

 

¶ Will follow any and all other federal, state, and local laws and regulations that apply to 

BMMA including but not limited to:  

 

ü BMMA shall maintain accurate and contemporaneous written records that 

document all pupil attendance and make these records available for audit and 

inspection.  

 

ü BMMA shall on a regular basis consult with its parents and teachers regarding the 

Charter School's education programs.  

 

ü BMMA shall comply with any jurisdictional limitations to locations of its 

facilities.  

 

ü BMMA shall comply with all laws establishing the minimum and maximum age 

for public school enrollment.  

 

ü BMMA shall comply with all applicable portions of the No Child Left Behind 

Act.  

 

ü BMMA shall comply with the Public Records Act.  

 

ü BMMA shall comply with the Family Educational Rights and Privacy Act.  

 

ü BMMA shall meet or exceed the legally required minimum of school days. 

 
__________________________        _____________________________          

 

                 Date                     Date        
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Introduction 

 

 

Introduction to this Petition 

 

This proposal establishes a charter school called Bella Mente Montessori Academy (“BMMA”), 

which will operate as a California nonprofit public benefit corporation. Bella Mente Montessori 

Academy will be located within the territorial jurisdiction of the Vista Unified School District 

(the “district”) with support services, if any, designated and delineated through a mutually agreed 

upon Memorandum of Understanding (“MOU”). The charter school will provide a voluntary 

public educational choice for parents with students in grades K-8 who choose to have their 

children educated in an alternative learning environment. 

 

The charter school will provide quality educational instruction and guidance, curricular support, 

and selected resource materials to ensure that students make appropriate progress toward 

achievement of the BMMA’s school-wide outcomes.  This charter school’s objective is to 

provide a vehicle for the delivery of a rigorous, challenging, and personalized educational 

experience outside of the traditional public school setting. 

 

Introduction to Bella Mente Montessori Academy 

 

Students at BMMA will master foundational skills in core content areas and learn how to work 

effectively on group and individual projects. Teachers will provide systematic and explicit 

instruction in foundation skills balanced with hands-on thematic projects and experiences in the 

community, while allowing students to explore personal areas of interest, all based on the studies 

of Maria Montessori. Students will leave BMMA having built a resume of 1) academic success, 

2) leadership experiences and 3) healthy living practices. All this will be accomplished through 

an interdisciplinary approach blending a balanced advisory and skills development within a 

democratic learning community.  

 

Bella Mente Montessori Academy's mission is to provide a comprehensive, highly individualized 

education for children from Kindergarten to Grade 8 in a nurturing, family-like environment 

using the Montessori approach to education.  

 

Guided by the well-documented century-old principles of Dr. Maria Montessori, BMMA's 

mission is to: 

¶ Prepare an environment that is responsive to each child's unique developmental 

needs, abilities and interests; and 

¶ Utilize a “whole-child approach” which fosters respect for oneself, for others and 

for the environment; supporting each child’s development of their full potential; 

and through carefully assigned mixed-age groupings, 

¶ Provide an integrated curriculum, uninterrupted work periods, strong literacy and 

mathematics emphasis, manipulative materials, arts explorations, and freedom to 

explore within limits.  

 

 



7 

Need for Bella Mente Montessori Academy 

 

BMMA is being created to offer an exceptional Montessori education for families. Bella Mente 

Montessori will be in a location easily accessible to parents from several different neighborhoods. 

Studies of children in a Milwaukee public-school Montessori program by Takacs, Karnes, and 

Duax (1989) show that Montessori education at both the preschool and elementary levels benefit 

children from economically disadvantaged backgrounds by giving them higher competence in 

basic skills, a better attitude toward school, and a greater chance of staying in school than their 

non-Montessori peers (Duax, 1989). These results have been replicated time and again in 

Montessori programs throughout the United States and other countries. In Maryland, the State 

Department of Education has recognized and approved the Montessori curriculum as an effective 

educational instructional model. 

 

With the passage of No Child Left Behind came an increase in accountability for school wide and 

subgroup measures. As BMMA evolves the processes and techniques for meeting the goal of 

truly leaving no child behind, the School must meet each child at his or her level, set clear goals, 

provide a personalized experience, track growth specific to that student’s needs, and adjust 

methods of instruction based on performance. BMMA will focus on this level of customization, 

using the California Content Standards and Common Core Standards to help define content, 

research-based strategies to drive instruction, and both standardized and authentic assessments to 

measure progress. 

 

 

School and Team Overview  

 

BMMA will implement a challenging curriculum based on the California state content standards, 

and will cover all core subject areas, with a special focus on mastering essential literacy skills. A 

second area of focus will be in the development of leadership skills. Teachers will emphasize 

communication skills, self-managed projects, and cooperative learning. A third area of 

instruction will be in healthy living practices particularly focusing on culinary arts and nutrition. 

 

BMMA will provide social entrepreneurial experiences through project-based learning, business 

practices, and on site leadership/governance roles. Personalized learning will include not only 

academic goals and customized approaches, but will also include behavior and social 

development goals. Through the combination of standards-based academics, individual student 

development, and active family involvement, BMMA will empower each student to become self-

motivated, competent, lifelong learners, while developing a sense of responsibility, increased 

self-esteem, improved relationships with family and friends, and a healthy lifestyle.  

 

BMMA’s charter development team includes members possessing extensive experience with the 

target student population and proven expertise in the areas critical to the development and 

implementation of an exemplary charter school. With years of combined experience working in 

professional development and school reform, charter schools and the Montessori philosophy, the 

design team has a proven record of improving student achievement by balancing traditional and 

innovative approaches to meet student needs. 

 



8 

The charter development team includes local community members as well as charter school 

experts with strengths in educational program design, charter school finance and facilities, 

business management, legal issues, governance, and administration. Detailed biographical 

information on the Bella Mente charter development team and consultants is attached as 

Appendix A. 
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Element 1: Educational Program 

 

Governing Law:  A description of the educational program of the school designed, among other 

things, to identify those whom the school is attempting to educate, what it means to be an 

ñeducated personò in the 21
st
 century, and how learning best occurs. The goals identified in that 

program shall include the objective of enabling pupils to become self-motivated, competent, and 

lifelong learners. Education Code Section 47605(b) (5) (A) (i). 

 

A. Students to be Served and Need for Program 

 

Bella Mente Montessori Academy plans to open August 2013 with approximately 270 students 

in grades K-8. BMMA intends to serve students from all ethnic, social and economic groups 

within Vista Unified School District and beyond, targeting children whose educational 

experience to date has not resulted in optimal academic and personal success. BMMA will also 

seek out families who want a personalized approach for their children, focusing on mastery of 

literacy and mathematics skills as well as education for a citizen of the world. BMMA will 

attract students from private and public schools interested in and needing a personalized learning 

environment. Each student deserves and demands a learning environment which meets their 

individual needs and guarantees success.  

 

BMMA is as an alternative choice for students who would benefit from a Montessori approach to 

learning in Vista  and the surrounding areas. BMMA will aim to serve students from all racial, 

ethnic, social and economic groups within Vista Unified School District and beyond. The school 

will target children whose educational experiences to date have not resulted in optimal academic 

and personal success and children who have shown an interest and/or success in the Montessori 

environment. Every student deserves and demands a learning environment which meets their 

individual needs and guarantees success. Real choice for parents can only be offered when 

schools exist which are fundamentally different. BMMA will attract students, from private and 

public schools, interested in and needing a personalized learning environment. BMMA will 

coordinate with Vista Unified School District to provide an educational experience for students 

that delivers a personalized approach to education, offering an alternative choice for public 

education to families in the community. 

 

Southern California, specifically San Diego County, does not have a public or private Montessori 

school option which is Fully Accredited by the American Montessori Society (AMS). Sadly, 

numerous schools which do not practice the Montessori philosophy, as set by National 

accrediting agencies, are in operation today. Many schools across the United States use the word 

Montessori to label their programs but have not  undergone a vigorous accreditation process 

ensuring  their academic offering is of the highest quality. AMS accreditation is the gold 

standard and recognition  affirms that a school meets a standard of excellence determined and 

shared by educators and Montessorians worldwide.   

 

The process of accreditation examines every aspect of a high quality school including 

governance, curriculum, fiscal and personnel policies, facilities, health and safety practices, 

teacher preparation and learner outcomes. The founders of Bella Mente, including a Board of 
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Trustee at the National American Montessori Society, are committed to completing the 

accreditation process and consider it a mandatory step in opening a quality Montessori program, 

either public or private. 

 

In Northern San Diego County, one public "Montessori" option exists. This academy is part of a 

homeschool/hybrid based charter and is not regulated by any official Montessori accrediting 

body. Unfortunately, this program is only "Montessori based" and is not dictated by a charter 

written exclusively to support a Montessori program. Among the coastal cities of San Diego 

county are a handful of private elementary level Montessori schools. Tuition among these 

schools, depending on grade level and number of days of attendance, range from $1000 to over 

$20,000. This has extremely limited the opportunities for students in San Diego County, 

specifically Northern San Diego County, who would benefit from and thrive in the Montessori 

learning environment. In Vista, California the median household income is $57,369 and 9.76% 

of households are below the poverty line.
1
 The high private Montessori school tuition rates in the 

surrounding area eliminate a large population of families who would otherwise enroll their child. 

 

To achieve the mission set forth in the Bella Mente Montessori Academy (BMMA) charter 

document submitted to Vista Unified School District, BMMA has located a site within the school 

boundaries of Grapevine Elementary school and Washington Middle School. BMMA desires to 

serve both a population who specifically desires a Montessori education as well as those new to 

the philosophy who have not shown a record of success in their current learning program. 

 

Grapevine Elementary first entered Program Improvement in the 2003-2004 school year and is 

currently in year five of Program Improvement. Washington Middle School first entered 

Program Improvement in the 2004-2005 school year and is also in year five. Locating within 

these boundaries, Bella Mente would be an option for students who have struggled academically 

and are looking for an alternative educational environment.  

 

The Montessori philosophy believes strongly that successful students must learn healthy eating 

and lifestyle habits. Due to numerous factors, fifth and seventh grade students (the grades 

required to complete the assessments) at Washington Middle School and/or Grapevine 

Elementary faced challenges to success on the California Physical Fitness Test (CPFT). During 

the 2010-2011 school year, 15.3% of seventh graders achieved four of  the six standards, 22.0% 

achieved five of six standards, and 17.4% met all of the required fitness standards. Therefore, 

45.3% of the seventh grade population did not meet a minimum of four standards. During the 

same 2010-2011 school year, 12.7% of students met four of the six standards, 21.6% met five of 

the six standards, and 24.5% met all six of the standards. 41.2% of the fifth grade population at 

Grapevine Elementary did not meet a minimum of four standards. These schools serve a 

population which might see improvement in physical health after gaining skills paramount to the 

Montessori philosophy. 

 

 

 

 

                                                 
1
 http://www.cityofvista.com/business/Demographics.cfm#Income 

http://www.cityofvista.com/business/Demographics.cfm#Income
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The following is a succinct list of some of the reasons students will choose and be successful at 

BMMA: 

 

Bella Mente Montessori Academy will provide high expectations (rigor) of academic success for 

each student. Teachers will guide BMMA students to take ownership of their learning process by 

constantly monitoring their own academic story of success. Several methods will track student 

success with performance at or above grade level. One example is the use of Dynamic Indicators 

of Basic Early Literacy Skills (DIBELS), an assessment system recognized by the federal 

government to monitor progress in K-6 mastery of essential skills.  

 

Bella Mente Montessori Academy will provide mentors and positive role models (relationships) 

needed to guide student academic and personal success. Teachers will engage students and 

provide guidance to help children work on mastering the educational concepts. A multi-age 

Montessori classroom provides maximum opportunities for developing academic social skills 

and the modeling of respectful behavior. Proximal learning, the practice of students learning 

from other students closer to their developmental level, is a well-established method for meeting 

individual needs. 

 

Bella Mente Montessori Academy will provide students with the knowledge, skills and power to 

master learning of personal interest (relevance) with an impact on the community. The 

educational philosophy of Bella Mente Montessori Academy is consistent with the Montessori 

educational approach, which is based on the premise that children will reach their full potential 

both academically and socially when given the freedom to explore their interests actively with 

concrete, sequential materials within a carefully prepared environment. 

 

Bella Mente Montessori Academy will provide access to a free public Montessori education 

currently not available in the district. At this time, no public or private fully Accredited 

American Montessori Society schools are located within the Vista Unified School District 

boundaries. Many private Montessori schools are located in the surrounding cities including 

Escondido, San Marcos, Oceanside, Encinitas and Poway. However, these schools are out of 

reach for many students who lack transportation or cannot afford tuition. Many parents in the 

local communities have expressed interest in enrolling their children in a Montessori charter 

school. 

 

Bella Mente Montessori Academy will be the only fully accredited member of the American 

Montessori Society in Southern California. No Montessori school, public or private, in Southern 

California, has gone through the extensive process of becoming a Full Member of the American 

Montessori Society.   
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B. Mission 

 

 

 The mission of Bella Mente Montessori Academy Charter School is to provide students 

with the opportunity to acquire an education based on an ñauthenticò curriculum founded on the 

educational philosophy of Dr. Maria Montessori. We intend to promote an educational 

atmosphere that encourages socioeconomic diversity by providing all students with the 

opportunity to obtain a quality public education. Our aim is to prepare each of our students with 

the skills, knowledge, and values to participate meaningfully in the pluralistic world of the 21st 

century. 

 

 

BMMA will be a site-based program located within the geographic boundaries of the Vista 

Unified School District (“VUSD”). BMMA will provide academic and behavioral support for 

students to become self-motivated, competent, lifelong learners and will also help students to 

develop a sense of responsibility, increased self-esteem, improved relationships with family and 

friends, and a healthy lifestyle.  

 

Bella Mente Montessori Academy will open with approximately 270 students with future 

projections of growth. 

 

 

C. An Educated Person in the 21st Century 

 

Bella Mente Montessori Academy (hereafter “BMMA”) holds the belief that an educated person 

has an overall holistic balance. This individual is able to use the mind as well as the body to the 

best of their ability. As an educated person, the student shall become a collaborative member of 

the community whose members are also motivated to set and achieve personal goals. This 

individual will demonstrate empathy towards others through respectful and productive 

interactions. As Maria Montessori desired, the student will be guided to view him/herself as a 

global citizen who is empowered and responsible. To this student, making positive changes in 

the world and within the immediate environment will be innate actions. As seekers of their own 

spiritual understanding and peace, this student will appreciate and protect the rights of others to 

do likewise. As part of the holistic balance he/she seeks, the student will develop personal habits 

that lead to a healthy lifestyle including balancing leisure, work, family, and community.  

 

Dr. Montessori held five important tenets in her educational philosophy. A child was not merely 

a student, but rather a scholar, healthy physical being, community member, citizen of the world 

and spiritual being. 

 

¶ As a scholar, the student is proficient in mathematics, science, social studies, 

languages and the arts.  

¶ As a healthy physical being, the student is knowledgeable of and practices good 

nutrition, safety, and a healthy lifestyle. The student develops habits of physical 

challenge in ways that provide pleasure, stress release, and fitness.  
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¶ As a community member, the student is able to collaborate with others, cooperate 

on projects, and manage and resolve conflicts. The student is motivated and ready 

to provide meaningful service to others and makes significant contributions with 

developed talents.  

¶ As a citizen of the world, the student understands the basis of our constitutional 

democracy, the rights and responsibilities of all, and stays informed on important 

political, social, and environmental issues. The student is informed regarding 

other political, social and cultural systems and seeks to understand and co-exist 

peacefully.  

¶ As a spiritual being, the student feels a connection with all of life and desires to 

live in harmony with nature. This means that every act of carelessness, 

selfishness, indifference, hatred and violence toward nature or toward other 

human beings is actually an act against him/her, the family, and the culture. The 

student seeks the highest of human virtues, such as love, caring, generosity, 

responsibility for actions, forgiveness, compassion and openness to one another. 

This leads to sharing, cooperation, and peace. In harmony with the environment, 

the student understands the importance of a sustainable existence to create a world 

inhabitable for future generations. 

 

To build on the success of other research-based models BMMA will practice The Seven 

Attributes of Highly Effective Schools.2 (The Bill & Melinda Gates Foundation, the American Institute of 

Research, and the Stanford Research Institute have all reported on the effectiveness of these seven attributes.) The 

Seven Attributes, which complement the Montessori method, include Common Focus, High 

Expectations, Personalized Environment, Respect & Responsibility, Time to Collaborate, 

Technology Used as a Tool, and Performance Based. Utilizing these seven attributes as a 

foundation for the educational program, BMMA will ensure that students move beyond 

dependency and teacher-directed instruction to become successful independent learners in a 

student-centered classroom. How these attributes are realized is summarized below and 

described in detail throughout the application where appropriate.  

 

 

D. The Seven Attributes of Highly Effective Schools 

 

1. Personalized Environment – A personalized environment needs well-defined, designed, 

and related process to be effective. Therefore, the systemic structure of BMMA will 

promote and sustain student relationships with adults. Every student will have an adult 

advisor and a personalized learning plan. In this small, personalized learning 

environment, master teachers will have the ability to group, regroup, and adjust to meet 

student needs. 

 

2. Time to Collaborate – Time is needed for effective faculty collaboration, which will 

result in an explicit, systematic and data-driven process for creating a personalized 

learning environment. Therefore, master teachers will schedule time to collaborate and 

                                                 
2
 Stoddard, Lyn. Educating for Human Greatness, (2003); Newell, Ronald J. Passion for Learning, (2003); Newell, Ronald J. and 

Buchen, Irving. Democratic Learning and Leading, (2004); Costa, Arthur. and Kallick, Bena. Strategies for Assessing Self-

directed Learning, (2003); Dirkswager, Ed. Teachers as Owners, (2002) 
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develop plans to meet every student's needs. Parents will be recognized as partners in 

education and will be part of the planning, as appropriate. BMMA will continually 

expand strategic partnerships with community organizations, business, and local schools 

for the benefit of the student’s project efforts. 

 

3. Common Focus – The common focus for BMMA students will be a personalized 

learning experience focusing on the mastery of essential literacy skills, the development 

of leadership skills, and preparation for self-directed and group projects. The ever-

growing body of research around early literacy development provides teachers with 

numerous resources in terms of developmental timelines, assessments, instructional 

strategies, and research-based materials. The faculty of BMMA will continually refine 

their ability to provide differentiated, meaningful instruction focusing on essential 

literacy skills and the needs and development of each individual student. 

 

The second common focus of developing life skills leading to self-directed and 

collaborative project work will foster an enthusiasm for learning while maintaining a 

focus on state standards. Students will focus on life skills necessary to pursue areas of 

interest - health, communication, intellectual development, and the pursuit of shared 

knowledge. The faculty will have a common focus on essential skills balanced with 

authentic experiences. 

 

4. High Expectations – All students can and will succeed given the right instruction, 

setting, and support. One distinguishing feature of BMMA is the role of students in 

setting and pursuing personal goals and receiving a personalized educational experience. 

Rather than the staff alone having high expectations of students, families will actively 

participate in setting these high expectations. All students will: achieve mastery of the 

state standards with a focus on essential literacy skills; develop necessary life skills to 

progress to secondary education; establish foundational experiences leading to an 

effective life of citizenship; and foster a high degree of passion for learning and the 

ability for inquiry. 

 

5. Respect & Responsibility – The common focus on a personalized learning experience 

for students will establish a culture of mutual respect and differentiation. Students will 

learn from their first day as a student that they, like all people, have both areas of great 

strength and great challenge. In both academic and social behaviors, students will learn to 

identify and pursue responsible, respectful behaviors. Teachers will teach, model, and 

expect responsible behavior. All relationships will be based on mutual respect. 

 

6. Performance Based ï A performance-based education requires clear expectations, 

measurable outcomes, and realistic timelines. Master teachers will use screening, 

progress monitoring, and summative assessments to continually promote a performance-

based model. BMMA students will demonstrate their competencies with California state 

standards and life skills through a variety of measures: standardized measures such as 

DIBELS and authentic work.  
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7. Technology Used as a Tool ï Research indicates technology alone does not produce 

increases in student achievement. Students require clear models for application, 

opportunities for exploration, and tasks focusing on quantifiable products. BMMA 

students will benefit from the common focus areas of literacy and life skills through 

project-based learning. Students will develop digital literacy skills, such that they can 

locate, retrieve, interact with, and evaluate information gathered from electronic sources. 

Additionally, technology applications will be infused into personalized areas of study.  

 

 

E. Where Learning Will Occur  

 

BMMA believes that learning best occurs in a variety of settings in a multi-age level classroom. 

Literacy and math instruction will be teacher-directed as well as student directed to be 

systematic, to enable students to recognize and correct errors, to focus on specific content, and to 

employ a variety of instructional strategies. Teacher-directed and student-directed 

interdisciplinary project centers and curriculum will provide another learning opportunity where 

students master standards and develop the skills to design their own projects based on personal 

interests, supported by master teachers and mentors from within the community. Individual, 

small group and larger group work will provide students a variety of experiences to develop self-

reliance, cooperative approaches to working with others, as well as leadership skills. Learning 

will take place in formal settings such as classrooms and individual workspaces. Learning will 

also occur in the community through hands-on projects and presentations of student work. 

Technology will be a familiar tool to students in every learning environment.  

 

 

F. Common Core of Learning 

 

All students will experience a common core of learning that fulfills BMMA’s mission. Students 

will leave BMMA with a mastery of California content standards in the core subject areas with 

an emphasis on essential literacy skills and the leadership skills necessary to pursue areas of 

interest in both individual and group settings. The purpose of BMMA is to make possible the 

student’s achievement of the following outcomes. The use of formative and summative 

assessments will be implanted across all grade levels to support the California State Content 

Academic Standards, including: informal assessments, teacher observation, teacher-made 

assessments, grade level assessments, benchmark assessments, and the use of the Statewide 

Testing and Reporting (STAR) assessment.   

 

 A. Core Academic Skills - Appropriate age or grade level mastery of:  

  1. Language Development  

   Students will be strong comprehensive readers. They will develop strong  

   speaking and debating skills. Grammar, writing, and vocabulary   

   enrichment will be demonstrated in many forms of expression.  

  2. Mathematics/Geometry  

   Students will develop abilities to reason logically and to understand and  

   apply mathematical processes and concepts including those within   
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   arithmetic, algebra and geometry. They will practice critical thinking,  

   problem solving and knowledge application skills.  

 

 B. Secondary Academic Skills - Appropriate age or grade level mastery of:  

  1. World History & Geography  

   Students will demonstrate and apply society’s historical, geographical, and 

   cultural knowledge in order to serve as global citizens in today’s world.  

  2. Science  

   Students will successfully utilize scientific research and inquiry methods  

   to understand and apply the major concepts underlining various branches  

   of science which may include physical and earth, botany, zoology,   

   physics, chemistry, and ecology.  

  3. Artistic Expression  

   Students will apply and appreciate the many forms of artistic expression.  

   Utilizing paints, music, dance and drama, students will demonstrate  

   historical aspects of the arts while discovering personal talents.  

  4. Health & Family Life Education  

   Students will demonstrate development of the whole person; physically,  

   emotionally, spiritually and intellectually. By applying physical activities,  

   nutrition awareness, safety, and self-exploration practices to their daily  

   routines, students will learn to balance and manage work, leisure, family  

   and community.  

 

 C. Life-Long Learning Skills- Students will develop skills that will enable and empower 

 them to pursue their own path of learning throughout their adult lives. These include:  

  1. Self Confidence and a Positive Attitude towards Learning  

   Tasks are designed so that each step of learning is based upon what the  

   child has already mastered, thus removing the negative experience of  

   frequent failure. Repeated work with tasks, which are developmentally  

   appropriate, and a carefully planned series of success, builds inner   

   confidence in the child emulating a positive attitude towards future  

   learning.  

  2. Enduring Curiosity  

   By providing the student with opportunities to discover qualities,   

   dimensions, and relationships among a rich variety of learning situations,  

   curiosity is stimulated and an essential element in creative learning is  

   established. A deep, persistent, and abiding curiosity is a prerequisite for  

   future learning and education.  

  3. Initiative and Persistence  

   By surrounding the student with developmentally appropriate materials  

   and activities, he becomes accustomed to engaging in activities on his  

   own. Gradually, this results in a habit of initiative – an essential quality in  

   leadership. "Ground Rules" in the classroom call for completing a task  

   once begun. This "completion expectation" gradually results in a habit of  

   persistence.  

  4. Reflection and Evaluation  
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   Multi-age classrooms are designed to facilitate peer learning and self- 

   reflection in an environment where observation happens naturally. The  

   security created allows for evaluation of self and peers’ learning.  

 

 D. Social / Interpersonal Skills- The multi-age groupings create a sense of community 

 within the classroom. This community develops avenues for students to build the 

 following skills:  

  1. Citizenship  

   This community setting forms a sense of 'belonging.'. From this belonging  

   students can identify personal placement in the functioning of this group.  

  2. Collaboration  

   The ability to work effectively with others in intellectual endeavors, and to 

   work cooperatively in groups encountering diverse perspectives, is   

   addressed in the Montessori classroom on a daily basis.  

  3. Conflict Resolution  

   Conflict resolution techniques are learned and practiced effectively in the  

   classroom by engaging in the process of responsible, compassionate peer  

   relations, guided by respect.  

 

The strong community member skills mastered in the classroom will be expanded into a sense of 

belonging within the school as a whole through inter-classroom collaborative projects. Other 

projects will be community-outreach based and teach awareness and understanding of the 

school’s place in the community. Applying this awareness and these skills will develop 

productive citizens of our global community.  

 

Student exit outcomes will be further subdivided into a list of specific skills required in each of 

the above areas at different age and skill-levels. The specific age and skill-levels will meet or 

exceed those included in the California State Content Standards.  

 

 

G. Instructional Design and Teaching Methods 

 

The Montessori Approach Within the Context of a Public School  

 

The Montessori philosophy asserts that children have an innate desire to learn and apply 

knowledge to produce purposeful, meaningful work. Dr. Maria Montessori believed that the role 

of an adult in a child’s education is to provide an appropriate environment, complete with 

educationally sound tools and methods supported by research in best practices. This will 

facilitate the child's own discovery of knowledge and skills at the time when it has the most 

impact for him/her as an individual. This system has a foundation in trust and respect of the 

individual and the result is children who soar beyond traditional expectations. Remedial children, 

or those developing at a different rate, get a solid foundation at their own pace, and all work on a 

time-line that is right for them. Personalization of instruction allows teachers and instructional 

aides are able to provide real-time interventions to help students overcome academic challenges. 

In addition, children who are delayed in development or advanced learners are continually 

challenged through the didactic kinesthetic environment.  
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Montessori techniques and teaching concepts were initially developed in the early 1900’s for 

disadvantaged students who were at that time considered mentally retarded. Dr. Montessori’s 

clinical observations as a medical doctor lead her to the conclusion that children construct 

knowledge independently through their environment. Using a child centered approach and a 

prepared environment, her students were soon achieving at level with other "normal" students. 

Her program was eventually moved into the general population with amazing success.  

 

The spread of Dr. Montessori’s methodologies in the United States have been focused, 

predominately, at younger children. However, private elementary Montessori schools are 

frequently unavailable to the economically disadvantaged due to high tuition costs, or have 

extensive waiting lists for enrollment. Students from Montessori Children’s Houses (age 2-6) 

typically enter the public school system academically ahead of their non-Montessori peers 

(especially in core subjects such as mathematics and language) and are working in a more 

independent, self-directed, organized fashion. They have a positive feeling toward "their work" 

and take ownership of their daily tasks and accomplishments.  

 

This approach results in yearly assessments that may appear uneven, but at the conclusion of the 

3-year term, achievement matches, and often exceeds, expected outcomes. Most importantly, the 

child has developed self-discipline, shows initiative, and accepts responsibility for his/her own 

progress: He/she loves learning and considers it "his/her work". He/she knows how to "facilitate" 

him/herself, and so has become a life-long learner with the utmost confidence in his/her abilities.  

 

Recent trends in educational reform have targeted certain population groups—socio-

economically disadvantaged students, special needs students, minority students who speak 

English as a second language, to name a few. While these students, as well as those identified as 

"gifted or special needs," receive special programs and help, the average student must fit into a 

teacher-directed system that may or may not match his/her developmental stages and learning 

style, capitalize on his/her strengths, or promote his/her natural interest and joy in discovery. 

  

While recognizing that the traditional system has met the educational needs of many, the option 

of a school where students work in multi-age classrooms with individual learning plans using 

proven styles of instruction and materials which are progressive, and self-correcting, can be a 

great benefit to students in any community.  

 

As a small charter school, BMMA faculty will be able to get to know their students’ 

personalities, learning styles, and background, allowing master teachers to provide the right 

instruction at the right time.  Put simply, students will experience a customized education that 

matches their needs and communication style. All students will be exposed to a variety of 

educational experiences so they can learn not only the content and skills, but students can learn 

about how they, as an individual, learn best. By making the educational process one where 

students are encouraged to explore and develop their own preferences, BMMA nurtures the 

capacity of all students to become lifelong learners. 
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BMMA is committed to the development of self-motivated, competent, life-long learners. The 

Montessori curriculum is designed to promote individual initiative, critical thinking, self-

reliance, intra- and interpersonal awareness and community involvement.  

 

 

H. How Learning Best Occurs 

 

Self Motivated Learning 

 

BMMA’s methods are based on Dr. Montessori’s clinical studies of how learning best occurs. 

She determined methods for encouraging self-motivated learning including:  

 

 • Multi-age, readiness-based class groupings;  

 • Interdisciplinary, project-based learning;  

 • Individualized lessons and learning in small group settings;  

 • Use of a prepared environment and hands-on materials which are progressive in 

 complexity and self-correcting;  

 • A flexible time-line which allows introduction of new material when it is most 

 developmentally appropriate for the individual;  

 

Research Based Montessori Philosophy 

 

Dr. Montessori’s research shows learning occurs best when: 

 

 • Students are actively engaged in meaningful tasks;  

 • A connection is made between what students learn and the real world in which they 

 live;  

 • Individual plans and support are intrinsic parts of the educational program;  

 • Students have directed choice in the structure of their own projects and plans; 

 • Work is accomplished individually and as members of a group;  

 • Activities are integrated among academic subjects and meaningful;  

 • Work is developmentally appropriate, leads to success, and is progressively complex;  

 • Meaning is constructed from experience;  

 • Students are encouraged and expected to learn;   

 • Students are encouraged to help others learn and to learn from others.  

 

Approach to Learning 

 

Dr. Montessori developed clear expectations of how learning is approached in the classroom. 

Her method fosters useful habits which serve the child in his lifelong quest for knowledge. The 

following are some of the habits encouraged in the pursuit of learning: 

 

 • Curiosity;  

 • Clear oral and written communication;  

 • Creative thinking;  

 • Logical thinking toward well informed conclusions;  
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 • Use of technology;  

 • Adapting readily and responsively to new situations and information;  

 • Using effective problem-solving;  

 • Finding, selecting, evaluating, organizing and using information from various sources;  

 • Seeking alternative, and contrary, perspectives;  

 • Making connections among various disciplines of thought;  

 • Making well-reasoned, supportable decisions.  

 

Development of a Well-balanced Individual 

 

Dr. Montessori documented the importance of a child’s personal habits and attitudes. She found 

the following to be crucial to the development of a well-balanced individual:  

 

 • Courtesy, good manners and respect;  

 • Honesty and fairness;  

 • Accepting responsibility for personal decisions and actions;  

 • A healthy lifestyle;  

 • Empathy for others and respect for differences among people and cultures;  

 • Concentration and perseverance;  

 • Making and keeping commitments; 

 • Self confidence and a willingness to make mistakes in order to learn;  

 • Seeking a fair share of the workload;  

 • Working cooperatively with others including: listening, sharing opinions, negotiating, 

 compromising, helping the group reach consensus and taking a stand;  

 • Seeking and utilizing various personal adaptive techniques for handling frustration, set-

 backs or other barriers to reaching goals.  

 

Instructional Strategies 

 

Our school will be based on the principles of Dr. Maria Montessori, including but not limited to: 

mixed-age groupings, integrated curriculum, and uninterrupted work periods. Our 'whole-child 

approach' fosters respect for oneself, others and the environment. Bella Mente Montessori 

Academy will also have a strong academic focus, arts exploration, and the capacity for early 

intervention. 

 

Mixed-Age Groupings and Peer Tutoring 

 

In Montessori schools, children work together to care for the classroom. Children learn easily 

from their peers and flourish in a mixed-age group similar to a family. Students are grouped 

according to the developmental stages of childhood as researched by Dr. Maria Montessori. Not 

only does the younger child benefit from older role models, the older child gets a chance to 

practice, refine and teach her newly found skills- the ultimate test of mastery. A stable and strong 

community develops as the children continue with the same teacher for three years. The teachers 

make a deep connection with the students (and the students with each other) so that they are 

already aware of each child's strengths and needs when starting a new school year. 
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BMMA will provide a minimum of 175 instructional days and include at least the minimum 

number of instructional minutes required (36,000 in K, 50,400 in grades 1-3, and 54,000 in 

grades 4-6) in its annual instructional calendar, as per state law. An Academic Calendar is 

attached as Appendix B. 

 

 

I. Description of the Education Program 

 

Why a Public Montessori? 

 

Montessori has become an educational option primarily for those who can afford private 

education. Dr. Montessori designed her approach based on observations and research in schools 

serving high-poverty communities. In alignment with her research, she developed an approach, a 

set of aligned materials and teacher training that provide children opportunities to learn using 

multiple modalities driven by their own curiosity. BMMA believes that the Montessori model is 

a powerful model for 21st century learning and that it should be a public school option for all 

families and their children. 

 

Many people, including educators, do not have extensive knowledge of the Montessori approach. 

The following presents a brief overview of the Montessori curriculum and its organization. Most 

do not realize that the Montessori approach is in fact a fairly “scripted” curriculum in that 

specific materials are to be used in specific ways to teach a student specific skills and that 

specific lessons and themes are to be presented in a given multi-age grouping. Unlike her 

colleagues Piaget or Vygotsky, Montessori moved from theory and research to practice and 

implementation. There is tremendous consistency across Montessori classrooms as a result. 

Montessori teachers are required to be Montessori-certified by an approved teacher training 

program and are required to use Montessori materials in the implementation of their instructional 

programs. Particularly in the public education sector, Montessori schools supplement with 

additional curricular resources, but certain foundational elements and materials are consistent 

across most classrooms. 

 

The Montessori schedule requires that children have a continuous uninterrupted three-hour core 

work period where they are not pulled for elective classes, for recess, or other activities. Maria 

Montessori observed that children could remain on-task and engaged in learning activities for 

long periods of time. She theorized that most classes were designed on the assumption that 

children were unable to remain on-task for long periods of time and aligned transitions and 

schedules accordingly. In a Montessori elementary program, children are provided three hours of 

uninterrupted work time. 

 

Based upon her observations and research as a doctor and educator, Dr. Maria Montessori 

designed her curriculum to reflect the natural states of child development. These Planes of 

Development reflect the natural ebb and flow of cognitive and emotional development and take 

into account what the mind and body are able to absorb at various stages of growth. Montessori 

connected the Planes of Development with Integrated Comprehensive Curriculum, a curricular 

organizational strategy that unifies children's education. See Appendix J for an in-depth 

curricular report. 
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Mapping the Planes of Development 

 

The Planes of Development divide children's growth into four six-year cycles, ranging from birth 

to 24 years of age. For the purposes of this application, though, the founding team would like to 

demarcate the five relevant three-year stages that reflect traditional Montessori student 

organization between birth and 15 years of age: 

 

• 0-3 Years Old: The Infant Program—not supported by BMMA 

• 3-6 Years Old: The Primary Program 

• 6-9 Years Old: Lower Elementary Program 

• 9-12 Years Old: Upper Elementary Program 

• 12-15 Years Old: Adolescent Program 

 

In each plane, there are three organizing concepts that describe the intersection of the child's 

development and education: 

 

• There is a specific development goal 

• A clearly defined direction is in place to drive attainment of the goal 

• There are specific sensitivities in each plane that facilitate obtaining the goal 

 

This notion of sensitivities is critical to a Montessori education. Sensitivities may be thought of 

as times when a child is primed to achieve particular goals. Sensitive periods may last days, 

months or years, depending upon the child. 

 

The First Plane of Development: Birth to Age 6 

 

Characterized by significant physical and psychological growth, exploration and development, 

this plane is a time of unconscious development, or the time of the "Absorbent Mind". According 

to Montessori, more learning takes place at this time in life than during any other. Language, 

cognitive and motor skills begin to develop and children imitate and begin to create expectations 

of the world around them. Emotionally, children in the First Plane have a strong need for love, 

acceptance and security, in addition to as much freedom as they can safely handle. The prepared 

environment in a Montessori classroom reflects the needs of the First Plane child. Exploration 

and experience with purposeful activities is central to taking advantage of the natural sensitive 

periods that typically occur during this plane. 

 

The Second Plane of Development: Age 6 to Age 12 

 

The Second Plane houses what most typically think of as the heart of childhood and it is served 

at school by the lower (ages 6-9) and upper (ages 9-12) elementary programs. The absorbent 

mind is behind the child now and the conscious mind takes its place. Learning occurs more 

slowly though more steadily. Repetition is less appealing without increased task variation. 

Children are increasingly social, culminating in a preference to work with others rather than 

individually starting at age 6. They have an insatiable appetite for knowledge and a great 

capacity for concentration. They are interested in learning everything and put forth an intense 
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effort in doing so. Montessori recognized children's interest in the social networks of their 

immediate environment and in the larger world. Thus, community and cultural awareness are at 

the core of this plane's sensitive periods and are reflected in the Montessori curriculum via study 

in history, geography, language arts and the sciences. Additionally, Montessori identified the 

Second Plane as a sensitive period for imagination and thus, at this time the curriculum 

introduces the Integrated Comprehensive Curriculum, which includes the Five Great Lessons and 

other Key Lessons. Montessori’s Integrated Comprehensive Curriculum leverages children's 

developing creativity and links it to all disciplines in a manner that holistically connects the 

children to each other and through their learning, to all other things. The curriculum also 

leverages children’s budding sense of right and wrong to develop their growing ability to reason. 

 

The Third Plane of Development: Age 12 to Age 18 

 

Children in these years (not unlike their peers in the upper end of the Second Plane) can be 

egocentric, require much food and sleep to fuel their rapid growth and benefit from time on their 

own. As a result of children addressing their basic developmental needs, Montessori observed 

that learning might slow down during this plane. In the third plane, children are drawn to 

opportunities to contribute to causes that support higher ideals. They exhibit a growing ability to 

impact their community and world, so curriculum in this phase includes more impactful projects 

such as taking the gardens started in the lower levels and transforming them to resemble farming 

businesses that serve not just the school, but society. To combat the natural emotional turmoil 

that occurs in human development during this plane, Montessori emphasized the importance of 

linking learning to the children's emotional state. Without such a connection, learning will be 

greatly inhibited by the overwhelming needs of the developing child during this time. 

 

Integrated Comprehensive Curriculum, The Five Great Lessons and Key Lessons 

 

As was the case with the Planes of Development, Montessori arrived at the concept of integrated 

comprehensive curriculum as a result of her extensive global research. Although her research 

took place years ago, the philosophy, approach, and results of Montessori are perhaps even more 

relevant today as we prepare our children for the 21st century. Integrated Comprehensive 

Curriculum provides children with a global vision. It presents a picture of the unity of the 

universe, which helps each child to organize their intellect, to understand their place in the world 

and to develop an appreciation and gratitude for the universe. The Five Great Lessons and the 

Key Lessons provide the path through the Integrated Comprehensive Curriculum. The Five Great 

Lessons, as well as the Key Lessons, convey the interrelationship of all facets of the universe and 

its inhabitants. Since children in the Second Plane of Development have a burgeoning interest in 

the world around them and are just beginning to recognize their own imaginative and creative 

abilities, Montessori opted to introduce these concepts with stories. The stories ignite children’s 

sense of wonder and effortlessly prompt explorations that are carried out across all curricular 

areas and place great emphasis on the interconnectedness of all life and learning. 

 

More specifically, the Five Great Lessons: 

• Ignite intellectual curiosity 

• Spark the imagination of children 

• Initiate children's explorations of important questions 
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• Stimulate children's desire to discover and learn 

• Give children an awareness of the natural world and its laws 

• Inspire children to explore history, geography, mathematics, the sciences and language arts 

• Lead children to contemplate the future 

• Instill in children reverence and gratitude for the people and accomplishments of the past 

 

A breakdown of the name of each Great Lesson and its corresponding high-level associated 

curriculum that is strengthened through the Key Lessons follows. 

 

Summary of the Five Great Lessons 

 

The stories presented by the Great Lessons are intentionally geared toward children's interests 

and natural states of development and serve as a central organizing framework for student 

learning. In addition, there is nothing about how Montessori curriculum is organized that is at 

odds with Urban Montessori's desire and requirement to teach to the California State Standards. 

In upcoming sections of our application, the School will present specific curriculum maps to 

demonstrate exactly how Montessori curriculum and the California State Standards will be 

aligned. 

 

The Role of the Prepared Environment in the Montessori Classroom 

 

The Montessori prepared environment refers to the classroom setting, instructional materials, and 

the role these play in student learning.  Most important to understand is the fact and requirement 

that the entire classroom is intentionally designed for children based upon the science of child 

development. Because of this, Montessori classrooms across the globe will look very similar -- 

they all draw upon the same 100+ year body of knowledge that leverages children’s natural 

inclination to learn regardless of race, culture, gender and socio-economic status. 

 

The prepared environment is wholly geared to maximize children’s independent learning and 

exploration. Given individualized learning plans, children may choose what they want to work 

on, with whom they’d like to work and where they’d like to work, and may do so at their own 

pace as teachers observe, teach, and guide them to master learning outcomes. The environment, 

which includes both the physical space and the multi-age class groupings, directly shapes the 

children’s experience and their ability to be successful. The physical space is very intentionally 

organized to enable children to work productively with the materials in the classroom. All 

materials are set out in a very orderly and intentional manner throughout the classroom on low 

shelves enabling children to access the materials (and the curriculum) without teacher support. 

 

There are four aspects of the prepared environment that illustrate its impact: 

 

Freedom 

 

A central tenet of Montessori’s pedagogy and philosophy holds that children must be free to 

follow their natural interests, leading to opportunities to develop their potential and increasing 

their knowledge of the world. Within the prepared environment, the child must experience 

freedom in a number of ways, including: learning centers for exploration and the ability to 
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interact socially, individual workstations, room for movement, and the freedom to learn and 

grow without interference from others. It is important to note that although freedom is essential 

for students to build on background knowledge and interests, it is not a license for the child to 

stray from his or her educational responsibility. The student understands what is not acceptable 

while making choices that lead to self-discipline. The child works, not to know, but how to learn 

and grow.  

 

Structure and Order 

 

On the surface, structure and order may seem at odds with the importance of freedom in the 

prepared environment. The prepared environment is meant to reflect the considerable structure 

and order of the real world and presents an organized system that children must learn to 

understand in order to make sense of their surroundings and, ultimately, succeed in a diverse 

global society. The ordered environment supports children’s ability to reason and provides 

consistent opportunities for children to focus on work and tasks. It also validates their 

expectations and interactions with the world around them in predictable and consistent ways. 

 

Social Environment 

 

The multi-age classroom groupings provide tremendous benefit to children as part of the 

prepared environment. Any number of benefits accrues to children as a result of learning within 

the Montessori social environment. The opportunity to be the youngest, middle and oldest 

student cohort over time affords children unique perspectives and experiences at each stage. At 

different times they receive help from older children or aspire to do things that older children do, 

they serve as role models or mentors for younger children and they have regular opportunities to 

develop compassion and empathy for others. In addition, children’s ability to work and play in a 

variety of group settings is explicitly supported by the social environment that is intentionally 

created as part of Montessori’s methodology. 

 

Intellectual Environment 

 

The prepared environment ultimately aims to develop the whole child --not just the intellect-- but 

intellectual development will not occur without the previously mentioned aspects of the 

environment in place. The aspects of the prepared environment, coupled with the Montessori 

curriculum and unique Montessori materials, support children in moving from simple to complex 

ideas and from concrete to abstract understanding and manages to do so in a way that is truly 

individualized and differentiated.  

 

Integrating Design Thinking into Montessori 

 

BMMA defines design thinking as the ability to use a systematic process to understand people 

and situations, define problems, and come up with innovative solutions. Design challenges are 

integrated learning projects across core subject areas where children go through the steps of the 

design thinking process. They can be short, designed to introduce all phases of the process 

quickly, or they can be long to allow for in-depth investigation into integrated curriculum 

components. 
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There are two primary types of design challenges: 

1. Process-focused: primary learning is on the steps of the design thinking process and how 

it can be applied to novel contexts 

 

2. Curriculum-integrated: design thinking process integrated with the Montessori Great 

Lessons or other subject matter content 

 

Phases of the Design Process 

 

Understanding and Research 

 

The first phase of the design thinking process is to understand the problem. During this phase, 

children immerse themselves in learning about issues related to the Design Challenge. They 

access a wide array of resources, research and dive deep into the content and context of the 

challenge. One must be aware of what is already out in the world in order to know whether one’s 

ideas are innovative or not. 

 

Observation 

 

Children observe people challenged by a particular problem as they interact with objects or other 

people as a key part of the design process. Designers use these observations to drive question 

generation and interviews and practice active listening and curiosity. They collect notes, 

sketches, photographs, videos, and artifacts to help with later analysis and synthesis of needs. 

 

Synthesis 

 

Children reflect on what they learned in the understanding and observation phases and synthesize 

the needs of users. Then, they make inferences about the meaning that underlies those needs. 

Designers develop a point of view based on a specific user that helps establish parameters for the 

active design work. Building insight through synthesis is a key driver of the design process. 

 

Ideation 

 

Children generate large numbers of ideas fluidly using brainstorming rules and other techniques. 

In a supportive classroom environment, children are challenged to become silly, savvy risk 

takers, wishful thinkers and dreamers of the impossible...and the possible. They work on their 

Design Challenges open to unexpected ideas and new possibilities as a team where everyone 

contributes, defers judgment and builds on others’ ideas. Collaboration, while a part of the entire 

design process, is emphasized here. 

 

Prototyping and Testing 

 

Children create prototypes -- two- or three-dimensional low-resolution representations -- of ideas 

that have been generated. Many children build to think as new and different ideas are inspired 

with materials in hand. Building skills are also taught so that prototyping can proceed from low-
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resolution to higher resolution as children advance. Via prototyping, children learn to convey 

ideas quickly. Every prototype is created with the purpose to learn something specific by testing 

it, often with users. Through testing designers learn what works and what doesn’t and then 

iterate. This means going back to their prototypes and modifying them based on observations of 

users interacting with their prototypes and user feedback. 

 

Presentations and Implementation 

 

Children understand that sharing is an integral part of the design thinking process as it allows for 

everyone to learn from each other’s work. Developing focused and coherent presentations that 

convey their perspectives with solid reasoning may be included in the process. Acquisition of 

multimedia presentations skills will be developed so that children use the selected media 

skillfully, editing appropriately and monitoring for quality. Where appropriate children work 

with community partners to implement design projects. At BMMA, teachers will utilize a 

structured approach to develop design cognition and design learning that enables children to 

build creative confidence and enact positive change in the world. Children will engage in hands-

on projects that focus on building empathy, promoting a bias toward action, encouraging ideation 

and fostering active problem solving. Using one’s imagination is central in this process as is 

building competency in learning-to-learn skills such as working in groups, following a process, 

defining problems and creating solutions. 

 

The Big Picture 

 

• Children in Vista  should grow up knowing they can be innovators and have the power to 

change the world around them 

• Purposeful, service-oriented, creative-action projects will be a hallmark of BMMA  

• The human-centered design process is symbiotic with tenets of the Montessori Method and 

the integrated, project-based curriculum of BMMA 

 

Specific Capacities 

 

• Build to Think 

• Develop Empathy 

• Learn to Collaborate 

• Pursue Interests 

• Interact with Wider Community 

• Foster Action/Change-Oriented Creative Disposition 

 

All Design projects integrate 

 

• Core curriculum components 

• Design-thinking skills (empathy, collaboration, process) 

• Hands-on building skills (low-resolution, high-resolution, digital) 

 

Preliminary educational research indicates that design thinking skills aid children in core subject 

areas and deepen academic content learning while building cognitive and social skills. Further, 



28 

as we move into the 21st century, the ability to be an adaptive Design Thinker who can respond 

flexibly to complex problems, communicate effectively, manage information, collaborate and 

produce new knowledge is increasingly essential for success. Thus, bringing design thinking to 

K-12 is, at its core, an issue of equity. At BMMA, our interdisciplinary Design Thinking 

curriculum helps us deliver on our vision of developing children who can confidently identify 

and address real challenges facing their peers, families, community, city and world. Additionally, 

the human-centered design process is symbiotic with tenets of the Montessori method and the 

integrated, project-based curriculum of BMMA. 

 

Integrating the Arts into Montessori 

 

At BMMA, the Arts play an integral role in the Montessori classroom. Artistic concepts, 

processes and materials are presented daily in the prepared environment in order to engage 

children’s multiple intelligences. The BMMA arts curriculum builds artistic skills in visual arts, 

music, movement and theater, while nurturing artistic habits of mind in all children ages K-8. 

Arts Integration provides children with opportunities to demonstrate understanding of science, 

language arts, math, history or cultural topics through creative and expressive projects, while 

‘Art for Arts’ Sake’ helps children begin to explore and eventually master artistic skills like 

cutting, drawing, color mixing, rhythmic patterning, or choreographing dance scores. Montessori 

children develop a full sense of their artistic and intellectual strengths given this integrated, 

multi-faceted approach to learning, creating and communicating. 

 

Arts Integration 

 

Arts integration provides children creative opportunities to express their understanding of a 

specific topic or content area, and to develop artistic habits of mind that span academic 

disciplines. For example, children might mimic a scientist by observing plants and seeds closely, 

and depict their observations in a field journal. With this new scientific knowledge, children 

might then create an imaginative project where they sculpt seeds and create seed packets of 

‘power plants’ that heal a social ill. Or, children might research immigration and migration by 

conducting an interview with an immigrant. To express the immigrants’ journey they might 

create a metaphorical suitcase filled with stories, maps and objects expressing the immigrant’s 

journey. By integrating art with core disciplines, children make stronger connections to the 

world, their culture, the culture of others, and themselves. 

 

Arts for Artsô Sake 

 

Creating art for the pure joy of self-expression is important to the intellectual, social and 

emotional growth of every child. Montessori curriculum validates every child’s right to express 

and communicate his or her ideas non-verbally. Be it visual, musical, theatrical, or kinesthetic, 

mastery of artistic materials in service of personal expression is important to each child’s ability 

to define self, communicate, and engage and persist through problems. 
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Art History and Cultural Context 

 

Art History and Cultural Context provide children with perspectives on what and how art is used 

in different cultures, as well as how art has changed over the course of history. By studying art 

from around the world as well as contemporary art that deals with current issues, Urban 

Montessori children gain a sense of understanding of how art is a vehicle for meaning-making in 

our diverse culture. 

 

Artistic Habits of Mind 

 

All art in the Montessori classroom focuses on the process of making over the finished product. 

The eight Studio Habits of Mind, drawn from Harvard’s Project Zero Studio Thinking 

Framework, put equal emphasis on seven, disposition-oriented habits of mind in addition to the 

more traditional habit ‘develop craft’ or artistic skill. This framework helps children articulate 

their thinking and tap into their own strengths as learners. The eight Studio Habits of Mind are: 

Develop Craft, Observe, Stretch and Explore, Envision, Express, Engage and Persist, Reflect and 

Understand Art World (or History World, Science World, Literary World, etc). The Studio 

Habits of Mind give teachers and children a common language to discuss artistic process as well 

as learning strategies. These habits dovetail with Design Thinking processes of Research 

(Observe, Understand Art World), Observation (Observe), Synthesis (Reflect, Question and 

Explain), Ideation (Envision, Express, Develop Craft, Stretch and Explore), Prototyping and 

Testing (Reflect, Engage and Persist, Develop Craft), and Presentations (Reflect, Understand Art 

World). In both subject areas, children are specifically taught to be ‘mindful of process’—that is, 

meta-cognitively aware of the core steps they must practice in order to achieve the results they 

desire. 

 

Selection of Instructional Materials 

 

 BMMA will select instructional materials that are in line with its mission and vision to support 

the California content standards. The development, selection, and use of appropriate curricular 

materials are paramount to student learning outcomes. Accordingly, the School will employ a 

variety of materials to ensure that students are receiving relevant, up-to-date, and comprehensive 

materials. 

 

Selection of instructional materials will be made pursuant to the schoolôs policy, and curricular 

materials will be reviewed and updated annually by the Board of the school. These decisions will 

be based on results of standards-based benchmark assessments, the STAR tests, and 

disaggregated data from ongoing assessment tools.  

 

BMMA anticipates using the following instructional materials, though they are subject to change 

as the school learns more about materials available and their effectiveness with the student 

population:   

 

¶ Language Arts ï K-2 Primary Phonics by Educatorôs Publishing Service; Words Their 

Way, chapter books and other literature at each studentôs just-right reading level, Reading 

Street by Pearson; Albanesi Curricula, Grade Achievement Tests.  
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¶ Math ï K-5 California Math Journals Wright/McGraw Hill; 6-7 Math Course 1 and 2 by 

McDougal Little, supplemented with application-oriented and interdisciplinary activities 

and Albanesi Curricula.  

¶ English Language Development ï CA Excursions, Houghton Mifflin Harcourt School 

Publishers (CA state-adopted Language Arts textbook in the ñBasic with English 

Language Developmentò category)  

¶ History/ Social Science ï Scott-Foresman Social Studies, Grades K-5; World History 

Ancient Civilizations, Grade 6; Holt; teacher-selected lessons 

¶ Science ï K-5 Houghton Mifflin Science; Focus on Earth Science, Grade 6 by Prentice 

Hall; teacher developed interdisciplinary exploratory units 

¶ Visual and Performing Arts ï Teacher-selected materials, art history resources from local 

partnerships 

¶ PE/Health - Teacher-selected materials 

 

 

J. Plan For Students That Are Academically Low Achieving 

 

BMMA will take a systematic approach to closing the achievement gap by allocating multiple 

resources to academically low-performing students. BMMA will identify students performing 

below grade level through the results of the STAR assessment, from screening, progress 

monitoring, and diagnostic assessments, as well as student work products. Staff will also identify 

students struggling to stay at grade level. As a performance-based system, personalized learning 

will be adjusted as needed to address the needs of academically low-achieving students, 

including appropriate modifications in any of the following program components: 

 

1. Foundational Program: a) all teachers instruct to the standards on a daily basis, b) all 

student work aligns to standards, and c) all students are able to describe what they are 

learning and why, reflecting on their learning.  

 

2. Strategic Intervention: All students (up to 1.9 grade levels below proficiency based on 

the CSTS and diagnostic testing) will receive strategic intervention for at least 30 minutes 

within the instructional day. Strategic intervention allows students to practice and 

develop skills. On-going benchmark and progress monitoring will be used to adjust 

interventions. 

 

3. Intensive Intervention: Students (2.0 grade levels or more below proficiency based on 

the CST and diagnostic testing) and/or not making adequate progress will receive 

intensive intervention within the instructional day. Intensive intervention allows students 

to receive explicit instruction and focus on only one skill until proficient and prepared to 

move on. Highly flexible grouping will allow teachers to reorganize students, including 

multi-age grouping when appropriate. 

 

Specifically, BMMA will hold the following goals for “low achieving students”:  

 

¶ Score basic, proficient or advanced on the CST in Math and ELA within four years  of 

continuous enrollment 
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¶ Meet the goals identified in the DIBELS Progress Monitoring assessments (DIBELS 

Progress Monitoring is specifically designed to measure progress every two to three 

weeks) 

¶ Present projects to peers and community members at Project Fairs  

 

The efficacy of supplemental instruction will be maximized by aligning it with classroom 

instruction, by training staff in appropriate instructional methods, and by requiring participation 

of students who need it.  For example, literacy interventions will incorporate expert instruction 

and alignment of all components, as outlined by Richard Allington, renowned literacy researcher 

and president of the International Reading Association, possibly through a three-tiered model 

described here (Allington, 2006): 

 

 Å Tier 1 ï High-quality, comprehensive classroom reading instruction. The core program 

is personalized to studentsô needs, matching students to texts at appropriate levels of difficulty 

(as opposed to using a one-size-fits-all core curriculum to all students). 

 

 Å Tier 2 ï Small-group supplemental instructional support (five students or fewer for 

about 30 minutes a day). This level gives additional help to students who are not making 

adequate progress in Tier 1. Tier 2 teachers coordinate with Tier 1 teachers, meeting and 

communicating regularly to mesh their efforts and personalize extra help to studentsô 

instructional needs. For example, if students are having problems with comprehension strategies, 

Tier 2 gives extra help in that area; if students canôt self-monitor, that will be the focus of 

intervention lessons.  

 

 Å Tier 3 ï Intensive, very small-group tutorial instruction (two or three students or one-

on-one) for students who are not making adequate progress in Tier 1 and 2. Tier 3 is part of an 

extended-day model, and it should extend and coordinate closely with the basic classroom 

reading curriculum.  

 

As noted by Richard Allington (2006), ñStruggling readers need larger amounts of more expert, 

more personalized, and more intensive reading instruction... High-quality reading instruction, 

especially for struggling readers, requires the expertise to identify just where the reader has 

gotten off track and then to design instruction that moves the reader back onto an accelerated 

track of development.ò  

 

Student progress will be monitored on an ongoing basis through a combination of teacher 

observation, checklists, classroom assessments, intervention assessments and benchmark 

assessments to determine the effectiveness of interventions.  If, after intervention, the strategies 

in place are deemed unsuccessful, a Student Success Team comprised of the referring teacher, an 

administrator, the parent/guardian and others will meet.  

 

Student Success Team 

 

The school plans to implement a “student success team” (SST) model to the maximum extent 

feasible under the law and SELPA and District policy to attempt to meet all student needs within 

the regular instructional setting prior to referral for formal assessment for special education 
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purposes. Such teams will typically consist of the student’s teacher(s), a school administrator, the 

student’s parent/guardian, and others. The team will oversee development of plans to meet 

students’ needs, if possible, without referral to assessment for special education needs. The team 

will monitor students’ progress. 

 

A SST uses a systematic problem solving approach to assist students with concerns that are 

interfering with success. The SST clarifies problems and concerns; develops strategies and 

organizes resources; provides a system for school accountability; and serves to assist and counsel 

the parent, teacher and student. A SST is a general education function. All students can benefit 

from an SST, including but not limited to, those students achieving below or above grade level 

and students who have experienced emotional trauma, behavioral issues, or language issues. 

 

Anyone who has a concern for a student can refer that student to SST for consideration. Anyone 

who is connected with that student can be included in the SST to provide information to share 

about the student’s strengths, concerns and strategies that have been used in the past. These 

people may include, but are not limited to, teachers, parents, counselors, doctors, administration, 

social workers and law enforcement. The meeting is designed to bring out the best in the people 

involved.  

 

The BMMA SST meeting steps shall include: 

 

1.  Team members introduce themselves and their roles 

2.  Purpose and process of the meeting are stated 

3.  Timekeeper is appointed 

4.  Strengths are identified 

5.  Concerns are discussed, clarified and listed 

6.  Pertinent information and modifications are listed 

7.  Concerns are synthesized with one or two chosen for focus 

8. Strategies to deal with are chosen; concerns are brainstormed 

9. Team chooses best strategies to carry into actions 

10. Individuals make commitments to actions 

11. Person responsible and timelines for actions are recorded 

12. Follow-up date is set 

 

After implementation of a SST plan and follow up, if the problem continues, revisions to the plan 

may be discussed, or if necessary, a referral for special education or Section 504 assessment 

might be deemed necessary by the SST. 

 

 

K. Plan For Students That Are Academically High Achieving 

 

The process for identifying students who are academically high achieving is similar to the 

process for identifying academically low-performing students. To challenge these students at 

their levels, high achievers will develop and pursue projects, make presentations, and work with 

older students on a variety of activities. Utilizing a small, personalized environment, teachers 
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will be able to move students in and out of groups, allowing high achievers opportunities to 

mentor and to be mentored by various peers of various ages. 

 

Specifically, BMMA will hold the following goals for “high achieving students”: 

 

¶ Score as proficient or advanced on the CST exam in Math and ELA on the 2
nd

-6
th

 grade 

exams 

¶ Exceed all DIBELS benchmarks (administered 3 times annually) 

¶ Present projects to peers and community members at Project Fairs 

 

 

L. Plan for English Learners 

 

BMMA will comply with all federal, state, and judicial mandates for English Learners. Given the 

demographics of VUSD, BMMA estimates that approximately 60% of our students may be 

classified as English Learners.  BMMA is dedicated to providing these students with an 

exceptional education and transitioning them into English proficiency as soon as possible. 

However, BMMA also recognizes the importance of valuing students’ native languages, and will 

reinforce an appreciation for the cultures, customs, and languages of all its students through the 

school’s core curriculum, enrichment programs, and life-skills curriculum. 

 

Students at BMMA with limited proficiency in English will achieve proficiency in the English 

language as quickly as possible through the use of the school’s services and teaching methods. 

BMMA will ensure that ELL students are not excluded from curricular and extra-curricular 

activities based on an inability to speak and understand the language of instruction, and also that 

ELL students are not assigned to special education because of their lack of English proficiency. 

Parents whose English proficiency is limited will receive notices and information from the 

school in their native language whenever possible to encourage participation in the school by all 

members of the BMMA community. 

 

All students, whether identified as ELL or not, are in a process of English Language 

Development (ELD). Differences are recognized as degree, rather than separation of the student 

community based on which students may be considered ELL, and which students may not be 

considered ELL.  

 

Typically, based on reliable language assessment tools, student levels are identified in 

accumulated scores across skills categories (Listening/Speaking, Reading, and Writing) as:  

¶ Non-English Speakers, Readers, Writers  

¶ Limited English Speakers, Readers, Writers 

¶ Proficient English Speakers, Readers, Writers 

¶ Fluent English Speakers, Readers, Writers 

 

Students identified as Non-English Speakers/Readers/Writers, and Limited English 

Speakers/Readers/Writers require more structure in both delivery of content (Sheltered 

Methodology), and the highly structured/scaffolded content (Sheltered/Content-based 

instruction).  



34 

 

Students identified as Proficient and Fluent English Speakers/Readers/Writers require less 

structure/scaffolded content, but require a similar degree of sheltered instruction as those 

students identified as Non-English Speakers/Readers/Writers and Limited English 

Speakers/Readers/Writers. Both groups may share immersion classes such as Math and Science, 

but may be grouped according to proficiency, in terms of structured content, in classes such as 

Language Arts and History. 

 

 

A. Identification 

 

As part of our registration and enrollment packet, BMMA will issue a Home Language 

Survey to every student.  All students who indicate that their home language is other than 

English will be assessed using the California English Language Development Test 

(“CELDT”) within thirty days of initial enrollment and at least annually thereafter between 

July 1 and October 31st until re-designated as fluent English proficient. 

 

BMMA will notify all parents of its’ responsibility for CELDT testing and of pupil CELDT 

results within thirty days of receiving results from publisher. The CELDT shall be used to 

fulfill the requirements under the No Child Left Behind Act for annual English proficiency 

testing.  

 

 

B. Strategies for English Learner Instruction and Intervention 

 

Given local elementary and middle school demographics, BMMA estimates that 

approximately 60% percent of its students may be classified as ELL. We are dedicated to 

providing ELL students with an exceptional education and transitioning them into English 

proficiency as soon as possible. However, we also recognize the importance of valuing 

students’ native languages, and will reinforce an appreciation for the cultures, customs, and 

languages of all students through the school’s core curriculum, enrichment programs, and 

life-skills curriculum. 

 

Based on initial CELDT performance and teacher evaluations, students who enter BMMA, 

identified as ELL, will be offered immediate additional assistance and intervention; to be 

conducted during certain Leadership periods, elective periods, and at after school tutoring.  

Should the parents or guardians decline such immediate interventions and desire that their 

student progress naturally through the BMMA program, then faculty will proceed with 

normal evaluation and observation of student performance and proficiency.  Should faculty 

agree that greater assistance and interventions are required, then the BMMA Principal reopen 

discussions with the parent and explain the teacher reasoning for additional assistance.    

 

Immersion in the classroom is the preferred model at BMMA for mastering the English 

language. ELL students’ English Language Development progress will be monitored by 

certificated personnel, and qualified staff. Curriculum such as Highpoint ELD, Read 180, and 

Prentice Hall are programs under consideration for use at BMMA.  Our goal is to transition 
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ELL students into the general education program prepared for academic success as soon as 

possible. 

 

BMMA will ensure that all ELL teachers are trained in SDAIE techniques, have at minimum 

a CLAD certification and are otherwise qualified to teach our ELL students. Should a student 

not be officially identified as ELL, but nevertheless struggle with mastery of the English 

language, he/she will be monitored regularly via various assessment techniques to ensure 

his/her mastery and retention of the material. 

 

BMMA will translate written materials sent home as needed to ensure that parents/guardians 

of ELL students understand all communications and are involved in all processes related to 

the English language development of their student.  

 

As central to delivery of all curricula, BMMA will incorporate the Sheltered Instruction 

Observation Protocol (SIOP) Model. SIOP is a research-based, highly valid model of 

instruction that is currently widely used across the United States and created by professors of 

California State University Long Beach. 

 

The model is applied to sheltered, bilingual and immersion environments across K-12. 

 

The assumptions behind the SIOP Model are derived from Krashen’s Theory of 

Comprehensibility. Simply stated: Content must be comprehensible across the spectrum of 

English Language Development (ELD), whether students are identified as Non-English 

Speakers, Readers, Writers, or Fluent English Speakers, Readers, Writers. 

 

SIOP consists of 8 interrelated, cyclical categories. They include: 

¶ Lesson Preparation 

¶ Building Background 

¶ Comprehensible Input 

¶ Strategies 

¶ Interaction 

¶ Practice/Application 

¶ Lesson Delivery 

¶ Review/Assessment  

 

Central to SIOP delivery is the seamless fusion of content and methodology. The 

instructional culture of BMMA will incorporate a significant level of training for instructors 

in the SIOP model. Implementation will be the focus of continued in-services and 

observations utilizing SIOP’s 30 evaluative descriptors across the 8 criteria. 

 

Observation will occur 10 times annually (monthly) through instructor reflective self 

evaluation coupled with administrative evaluation and conferencing. Observations will be 

recorded audio-visually. 
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C. Sheltered English Immersion Program 

 

In accordance with BMMA’s philosophy of no excuses and personal responsibility, all 

students who are English Learners will be expected to become proficient in the English 

language at a progressive pace. Based on a substantial research base proving the benefits of a 

structured English immersion program, BMMA will implement a comprehensive structured 

immersion program, in every mainstream classroom, for its ELL students.   

 

Teachers at BMMA will teach to the English Language Development standards set forth by 

the California Department of Education.  Students of limited English proficiency will receive 

the same academic content as those students who are native English speakers. In addition to 

the core content, students who are assessed as English Learners will receive assistance in oral 

language development using a program such as Hampton-Brown.  BMMA will ensure that 

all ELL students have access to the core content, and will continue to employ, or if needed 

contract with the necessary specialists in order to do so.  All instruction will be in English, 

however, the level of English used for instruction – both oral and written— may be modified 

appropriately for ELL students as necessary.  Language acquisition will be enhanced by 

exposing students to experiences in a variety of learning modalities (kinesthetic, auditory, 

and visual) that correspond to the subject matter and grade level curriculum. 

 

Examples of instructional models that may be employed with ELL students at BMMA 

include: 

 

Å Workshop models 

Å Cooperative learning 

Å Thematic teaching 

Å Language experience approach 

Å Dialogue journals 

Å Questioning techniques 

Å Scaffolding instruction 

Å Kinesthetic activities 

Å Books on tape 

Å Graphic organizers 

Å Caption television 

Å Pre-teaching vocabulary 

Å Manipulatives 

Å Using culturally relevant materials 

Å Repetition 

Å Modeling 

 

The center of BMMA’s implementation strategy for English Language Development (ELD) 

is the understanding that all students are at a level of ELD and therefore all students can 

benefit from the 8 core components of SIOP. 
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These components are identified and defined in an implementation context as follows 

(Echevarria, Vogt and Short, 2000, 2004, 2008: The Sheltered Instruction Observation 

Protocol): 

 

I. Lesson Preparation 

1. Content objectives are clearly defined, displayed and reviewed with students.  

2. Language objectives are clearly defined, displayed and reviewed with students. 

3. Content concepts are appropriate for age and educational background level of 

students. 

4. Supplemental materials are used to a high degree, making the lesson clear and 

meaningful. 

5. Adaptation of content covers all levels of student proficiency. 

6. Meaningful activities integrate lesson concepts with language practice opportunities 

for listening, speaking, reading and writing.  

 

II. Building Background 

7. Concepts are explicitly linked to students’ background experiences. 

8. Links are explicitly made between past learning and new concepts. 

9. Key vocabulary is emphasized. 

 

III. Comprehensible Input 

10. Speech is appropriate for students’ proficiency level. 

11. Academic tasks are clearly explained. 

12. A variety of techniques are used to make content concepts clear. 

 

IV. Strategies 

13. Ample opportunities are provided for students to use learning strategies. 

14. Scaffolding techniques are consistently used, assisting and supporting student 

understanding. 

15. A variety of questions or tasks promote higher-order thinking skills. 

 

V. Interaction 

16. There are frequent opportunities for interaction and discussion among teachers and 

students which encourage elaborated responses about lesson concepts.  

17. Grouping configurations support language and content objectives of the lesson. 

18. Sufficient wait time for student responses are consistently provided. 

19. Ample opportunities are provided for students to clarify concepts in L1s (or language 

of greater fluency) as needed with aides, peers or L1(or language of greater fluency) 

text. 

 

VI. Practice/Application 

20. Hands-on materials and/or manipulates are provided for students to practice using 

content knowledge. 

21. Activities are provided for students to apply content and language knowledge in the 

classroom. 

22. Activities integrate all language skills (listening, speaking, reading and writing). 
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VII. Lesson Delivery 

23. Content objectives are clearly supported by lesson delivery. 

24. Language objectives are clearly supported by lesson delivery. 

25. Students are engaged approximately 90% to 100% of the time. 

26. Pacing of the lesson is appropriate to students’ ability levels. 

 

VIII. Review/Assessment  

27. Key vocabulary is comprehensively reviewed. 

28. Key concepts are comprehensively reviewed. 

29. Regular feedback is provided to students on their output. 

30. Assessment is made of student comprehension and learning. 

 

The above criteria and descriptors will be organized into templates/ rubrics, and integrated 

into all aspects of orientation, in-service training, lesson planning and delivery, student 

assessment and instructor professional assessment. 

 

Making Content Comprehensible for Secondary English Learners (Echevarria, Vogt, and 

Short, Pearson Education 2010) will be distributed to instructors and reviewed throughout the 

course of BMMA’s first and consecutive academic years. Resources, training and materials 

from SIOP and the Center for Applied Linguistics will be central to the focus and culture of 

the school. 

 

D. English Language Development Time During the School Day 

 

In addition to the 55 minutes of English Language Arts time each day, ELL students will 

have a minimum of 30 additional minutes of English Language Development daily.  

Teachers will make accommodations to each ELL student for lost classroom time.   

 

E. Reclassification  

 

Reclassification procedures at BMMA will utilize multiple criteria in determining whether to 

classify a pupil as proficient in English.  Those procedures include, but are not limited to, all 

of the following: 

 

Ɇ Assessment of language proficiency using an objective assessment instrument 

including, but not limited to, the CELDT 

Ɇ Participation of the pupil’s classroom teachers and any other certificated staff with 
direct responsibility for teaching or placement decisions of the pupil to evaluate the 

pupil’s curriculum mastery. 

Ɇ Parental opinion and consultation, achieved through notice to and discussion with 

parents or guardians. Consultation will cover proposed language reclassification and 

placement, including a description of the reclassification process, the parents’ 

opportunity to participate, and encouragement of the participation of parents or 

guardians in the reclassification procedure. 
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Ɇ Comparison of the pupil’s performance in basic skills against an empirically 
established range of performance and basic skills indicators by students of similar age 

or grade that have demonstrated to be sufficiently proficient in English.  

Ɇ The Student Oral Language Observation Matrix will be used by teachers to measure 

progress regarding comprehension, fluency, vocabulary, pronunciation, and grammar 

usage.  

F. Teacher Qualifications and Professional Development 

At a minimum qualification, BMMA will hire faculty who have received Cross-Cultural 

Language and Academic Development (“CLAD”) training and certification or the California 

Commission on Teacher Credentialing recognized equivalent. Preferably, BMMA will seek 

teachers who have received a Bilingual, Crosscultural, Language and Academic 

Development (BCLAD) Certificate. As many of our students will be English Learners, all 

faculty will employ scaffolding techniques, performance based instruction, reciprocal 

teaching, Specifically Designed Academic Instruction in English (“SDAIE”) teaching 

techniques, and multi-faceted approaches to addresses the various modalities and learning 

styles of our students.  Faculty will focus on using the auditory, visual, and kinesthetic 

learning strengths, as well as other innovative practices to ensure that all students are 

provided with multiple avenues to access the curriculum. 

 

Professional development will be provided to all BMMA faculty throughout the year.  

Experts in English Language Development will provide in-service training to teachers.  

Faculty will also be encouraged to participate in any training offered by the Charterville 

County Superintendent of Schools Office.  BMMA will also collaborate with the College of 

Education of CSU Charterville for training in instruction and strategies. BMMA has also 

budgeted for limited participation, by BMMA teachers, in professional conferences such as 

California Association of Bilingual Educators Annual Conference.     

 

G. English Learner Advisory Committee 

 

Should at least 21 students be classified as English Learners. BMMA will create an English 

Learners Advisory Committee to give parents the opportunity to:  

¶ Learn more about the programs offered to their children 

¶ Participate in the schools’ needs assessment of students, parents and teachers 

¶ Provide input to the Director and school staff of the most positive and effective 

strategies for teaching English Learners 

¶ Provide input on the most effective ways to support full participation of English 

Learners in all school activities 

¶ Provide input on the most effective ways to ensure regular school attendance 
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M. Plan for Students with Disabilities 

 

Overview 

 

BMMA shall comply with all applicable State and Federal Laws in serving students with 

disabilities, including, but not limited to, Section 504 of the Rehabilitation Act (“Section 504”), 

the Americans with Disabilities Act (“ADA”) and the Individuals with Disabilities in Education 

Improvement Act (“IDEIA”).   

 

At least for the first year of the charter operation, BMMA shall be categorized as a “public 

school” within Vista Unified School District in conformity with Education Code Section 

47641(b).  BMMA shall enter into a Memorandum of Understanding (“MOU”) between the 

District and BMMA related to the delineation of duties between the District and the Charter 

School.   

 

BMMA shall comply with all state and federal laws related to the provision of special education 

instruction and related services and all North Coastal SELPA policies and procedures; and shall 

utilize appropriate SELPA forms.   

 

The School shall be solely responsible for its compliance with Section 504 and the ADA.  The 

facilities to be utilized by the School shall be accessible for all students with disabilities. 

 

Section 504 of the Rehabilitation Act 

 

The School recognizes its legal responsibility to ensure that no qualified person with a disability 

shall, on the basis of disability, be excluded from participation, be denied the benefits of, or 

otherwise be subjected to discrimination under any program of the School.  Any student, who 

has an objectively identified disability which substantially limits a major life activity including 

but not limited to learning, is eligible for accommodation by the School.   

 

A 504 team will be assembled by the Executive Director and shall include the parent/guardian, 

the student (where appropriate) and other qualified persons knowledgeable about the student, the 

meaning of the evaluation data, placement options, and accommodations.  The 504 team will 

review the student’s existing records; including academic, social and behavioral records, and is 

responsible for making a determination as to whether an evaluation for 504 services is 

appropriate.  If the student has already been evaluated under the IDEIA but found ineligible for 

special education instruction or related services under the IDEIA, those evaluations may be used 

to help determine eligibility under Section 504.  The student evaluation shall be carried out by 

the 504 team who will evaluate the nature of the student’s disability and the impact upon the 

student’s education. This evaluation will include consideration of any behaviors that interfere 

with regular participation in the educational program and/or activities.  The 504 team may also 

consider the following information in its evaluation: 

 

¶ Tests and other evaluation materials that have been validated for the specific purpose for 

which they are used and are administered by trained personnel. 
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¶ Tests and other evaluation materials include those tailored to assess specific areas of 

educational need, and not merely those which are designed to provide a single general 

intelligent quotient. 

 

¶ Tests are selected and administered to ensure that when a test is administered to a student 

with impaired sensory, manual or speaking skills, the test results accurately reflect the 

student’s aptitude or achievement level, or whatever factor the test purports to measure, 

rather than reflecting the student’s impaired sensory, manual or speaking skills.   

 

The final determination of whether the student will or will not be identified as a person with a 

disability is made by the 504 team in writing and notice is given in writing to the parent or 

guardian of the student in their primary language along with the procedural safeguards available 

to them.  If during the evaluation, the 504 team obtains information indicating possible eligibility 

of the student for special education per the IDEIA, a referral for assessment under the IDEIA 

will be made by the 504 team. 

 

If the student is found by the 504 team to have a disability under Section 504, the 504 team shall 

be responsible for determining what, if any, accommodations or services are needed to ensure 

that the student receives the free and appropriate public education (“FAPE”).  In developing the 

504 Plan, the 504 team shall consider all relevant information utilized during the evaluation of 

the student, drawing upon a variety of sources, including, but not limited to, assessments 

conducted by the School’s professional staff.   

 

The 504 Plan shall describe the Section 504 disability and any program accommodations, 

modifications or services that may be necessary.   

 

All 504 team participants, parents, guardians, teachers and any other participants in the student’s 

education, including substitutes and tutors, must have a copy of each student’s 504 Plan.  The 

site administrator will ensure that teachers include 504 Plans with lesson plans for short-term 

substitutes and that he/she review the 504 Plan with a long-term substitute.  A copy of the 504 

Plan shall be maintained in the student’s file.  Each student’s 504 Plan will be reviewed at least 

once per year to determine the appropriateness of the Plan, needed modifications to the plan, and 

continued eligibility. 

 

Services for Students Under the IDEIA 

 

The developers of BMMA understand that the school will have the obligation to serve students 

with exceptional needs and that the school, pursuant to applicable state and federal law, must 

ensure that all of its students have access to a free and appropriate public education. Under these 

laws, the school has various options on how to deliver special education and related services 

either as (1) public school of the charter-granting agency under Education Code Section 

47641(b), (2) an independent local education agency under Education Code Section 47641(a), or 

(3) as a charter SELPA. 

 

At a minimum, during its first year of operations, the school intends to function as a "public 

school of the local education agency that granted the charter" for purposes of providing special 
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education and related services pursuant to Education Code Section 47641(b). During each school 

year which the school operates as a public school of Vista Unified School District for special 

education purposes, the school understands that it is required to contribute an equitable share of 

its charter block grant funding to support district wide special education instruction and service 

costs pursuant to Education Code Section 47646(c). Pursuant to Education Code Section 

47646(b), the District shall provide the school with funding and/or services reasonably necessary 

to ensure that all students with exceptional needs who attend the school are provided a free and 

appropriate education in accordance with their Individualized Education Program (“IEP”) and in 

the same manner as any other student of the District. As a public school of the District, for 

special education purposes, BMMA will adopt and comply with the SELPA policies and 

procedures and forms, and all of the policies and procedures and forms of the District related to 

special education unless explicitly stated and authorized by the District. 

 

Provision of Services  

 

BMMA will follow the District and SELPA policies and procedures, and shall utilize SELPA 

forms in seeking out and identifying and serving students who may qualify for special education 

programs and services and for responding to record requests and maintaining the confidentiality 

of pupil records. BMMA will comply with District protocol as to the delineation of duties 

between the District central office and the local school site in providing special education 

instruction and related services to identified pupils.  An annual meeting between BMMA and 

Vista Unified School District to review special education policies, procedures, protocols, and 

forms of the District and the SELPA and District protocol, will ensure that the Charter School 

and the District have an ongoing mutual understanding of District protocol and ensure ongoing 

compliance. 

 

As long as the Charter School functions as a public school of the District solely for purposes of 

providing special education and related services under the IDEIA pursuant to Education Code 

Section 47641(b), then we would anticipate that a Memorandum of Understanding (“MOU”) 

would be developed between the District and the Charter School which spells out in detail the 

responsibilities for provision of special education services and the manner in which special 

education funding will flow to the students of the Charter School.  We envision an ideal 

relationship for special education to follow the language and intent of Education Code Section 

47646 and 20 U.S.C. 1413 as follows: 

 

¶ The District retains the special education funds for the students of the Charter School; 

 

¶ The District provides services to the students of the Charter School in the same manner as 

other students of the District; 

 

¶ The Charter School pays the District, a pro-rata share of the overall District 

encroachment for special education. 
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Child Find 

 

The school plans to participate in a comprehensive “child find” system to identify students who 

have or may have exceptional needs. The school anticipates that these systems will include 

various policies and practices, including, but not limited to the following: 

 

¶ Post-matriculation in-take practices that identify students with exceptional needs to help 

ensure that the school is aware of all students who have identified special needs; 

¶ Seeking to develop relationships with all feeder local education agencies to request and 

obtain cumulative files and other documents in a timely fashion; 

¶ Staff development and training for school staff, to ensure that they possess an 

understanding of tools and techniques to identify students who may have exceptional 

needs; and, 

¶ Review of student assessment data, including but not limited to state-mandated testing, to 

identify students who may be falling behind expectations in their academic progress and 

are in need of additional support or services. 

¶ Collection of comprehensive data on enrollment forms. 

¶ Any and all requirements of applicable SELPA and District (as long as BMMA remains a 

public school of the District) policy and procedure. 

 

BMMA will notify each school district of the students enrolled at BMMA that formerly attended 

the district and ensure that BMMA receives in a timely fashion any active IEPs for students that 

used to attend its schools and are currently enrolled at BMMA. BMMA will notify the home 

district when a student becomes eligible or becomes ineligible or leaves the charter school. These 

processes will occur by mailing these lists and notices to each district’s special education director 

and via phone calls for follow up as necessary. 

 

Right to Pursue LEA Status 

 

As noted above, the school initially anticipates functioning as a public school of the district for 

purposes of special education. The school shall also retain the right to pursue independent local 

education agency (LEA) and/or special education local plan area (SELPA) status pursuant to 

Education Code Section 47641(a). In the event that the school opts not to establish independent 

LEA and/or SELPA status, it shall remain, by default a public school of the district for special 

education purposes as required by Education Code Section 47641(b), and shall continue to 

receive funding and services pursuant to the terms of this section and any related annual 

agreements between the District and the Charter School. 

 

 

N. Western Association of Schools & Colleges (WASC) Accreditation 

 

BMMA will complete a “Request for Affiliation” form and submit it to WASC during the end of 

the first year of operation. BMMA will complete the “Initial Visit Application” form that 

describes the purposes and operation of the school and proper documentation regarding the 

condition of eligibility.  BMMA expects to earn candidacy or interim status indicating that it is 
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progressing toward accreditation. Within three years of this designation, the academy expects to 

achieve full accreditation. 

 

 

O. American Montessori Society (AMS) Accreditation 

 

BMMA will complete a “Request for Candidacy” form and submit it to AMS during the 

beginning of the first year of operation. BMMA will complete a twelve month self-study phase 

and report after which time the AMS Office of School Accreditation will contact the school to 

select possible dates for the onsite team visit. BMMA expects to earn interim status indicating 

that it is progressing toward accreditation. Within three years of this designation, the academy 

expects to achieve full accreditation. AMS accreditation affirms that a school meets a standard of 

excellence recognized by educators and Montessorians worldwide. 
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Element II: Measureable Pupil Outcomes 

 

Governing Law:  The measurable pupil outcomes identified for use by the charter school.  "Pupil 

outcomes," for purposes of this part, means the extent to which all pupils of the school 

demonstrate that they have attained the skills, knowledge, and attitudes specified as goals in the 

school's educational program.  Education Code 47605(b) (5) (B). 

 

 

Student Outcomes 

 

Bella Mente Montessori Academy is committed to ensuring that each student progresses 

academically and behaviorally. Whether students are typical, low achieving, high achieving, 

special education, or English Language Learners, a student’s progress toward expected outcomes 

depends on a continual monitoring of individual student growth. The table below summarizes 

student outcomes, anticipated measurement instruments and supplemental benchmarks by 

subject area.   

 

The school reserves the right to adapt supplemental benchmarks appropriate to the needs of its 

student body.  The frequency of objective means of measuring student outcomes will vary 

according to such factors as ability level, subject matter, the outcome of previous measurements, 

and information that may be collected from anecdotal sources.   

 

Subject Area Outcomes Measurement Instruments Benchmarks 

Reading   

 

 

 

 

- Students use word 

origins, relationships and 

context clues to 

understand grade-level 

appropriate words 

- Students read and 

understand grade-level-

appropriate material.  

 - Students describe and 

connect the essential 

ideas, arguments, and 

perspectives of the text 

by using their knowledge 

of text structure, 

organization, and 

purpose. 

- Students read, respond 

to, clarify ideas and make 

connections between 

literary works  

 

-Diagnostic assessment 

-DIBELS 

-Teacher observation/records 

-Publisher assessments 

(where appropriate) 

-ILP goals 

- Standardized tests (CST) 

75% of students will 

perform at proficient 

or above based on 

fulfillment of the 

standards by the 

schoolôs fifth year of 

operation  

Writing 

 

 

- Students write clear, 

coherent and focused 

essays with formal 

-Diagnostic assessment 

-Teacher observation 

-Student demonstrations 

75% of students will 

perform at proficient 

or above based on 
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introductions, supporting 

evidence and 

conclusions. 

- Students write 

narrative, expository, 

persuasive and 

descriptive texts of 500 

to 700 words in each 

genre. 

- Students progress 

through the stages of the 

writing process 

- Student writing 

demonstrates a command 

of standard American 

English and usage of 

grade level writing 

strategies.  

-Teacher-designed 

assessments (writing 

prompts) 

- Standardized tests (CST) 

-ILP goals 

fulfillment of the 

standards by the 

schoolôs fifth year of 

operation 

Written and 

Oral English 

Language 

Conventions, 

Listening and 

Speaking 

 

 

 

 

- Students write and 

speak with a command of 

standard English 

conventions appropriate 

to grade level. 

- Students deliver 

focused, coherent 

presentations that convey 

ideas clearly and relate to 

the audience. 

-Students evaluate the 

content of oral 

communication. 

- Students deliver well-

organized formal 

presentations employing 

rhetorical strategies. 

- Student speaking 

demonstrates a command 

of standard English and 

grade level 

organizational and 

delivery strategies  

-Teacher observation 

- Group activities/outcomes 

-Teacher-designed 

assessments 

-ILP goals 

75% of students will 

perform at proficient 

or above based on 

fulfillment of the 

standards by the 

schoolôs fifth year of 

operation 

English 

Language 

Acquisition  

 

 

Students demonstrate 

understanding and 

appropriate use of the 

English language using 

grade-level appropriate 

-Teacher observation 

-Skills checklists  

-CELDT 

 

CELDT scores of 

60% of ELs will 

increase by 1 ELD 

level per academic 

year.  
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reading, writing, 

speaking and listening 

skills in academic and 

social settings 

Mathematics 

 

 

 

 

 

-Students master 

computational and 

procedural skills, develop 

conceptual 

understanding, and 

engage in problem 

solving within all math 

domains (number sense, 

algebra and functions, 

statistics, data analysis 

and probability, and 

measurement and 

geometry 

- Students develop math 

reasoning skills in order 

to apply concepts 

flexibly, accurately, and 

appropriately  

 

-Diagnostic assessment 

-Publisher assessments 

-Teacher-designed 

assessments 

-ILP goals 

-Standardized tests (CST) 

75% of students will 

perform at proficient 

or above based on 

fulfillment of the 

standards by the 

schoolôs fifth year of 

operation 

History-Social 

Science 

 

 

 

 

-Students possess core 

knowledge in history, 

geography, civics, and 

economics as well as 

understand the past and 

its relationship to the 

present 

- Students develop grade 

level skills in 

chronological and spatial 

thinking; research, 

evidence and point of 

view; and historical 

interpretation.  

-Publisher assessments 

-Teacher-designed 

assessments 

-Performance tasks 

-Standardized tests (CST) 

-ILP goals 

75% of students will 

perform at proficient 

or above based on 

fulfillment of the 

standards by the 

schoolôs fifth year of 

operation 

Science 

 

 

 

 

 

- Students possess grade 

level skills and 

knowledge in the 

physical, life, and earth 

sciences 

- Students develop and 

ask meaningful questions 

and conduct careful 

investigations to test a 

-Publisher assessments 

-Teacher-designed 

assessments 

-Student 

demonstrations/group 

activities 

-Standardized tests (CST) 

-ILP goals 

 

75% of students will 

perform at proficient 

or above based on 

fulfillment of the 

standards by the 

schoolôs fifth year of 

operation 
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hypothesis 

- Students will select and 

use appropriate tools, 

make quantitative 

observations, record data, 

make inferences based on 

data, draw conclusions 

from scientific evidence, 

indicate whether further 

information is needed 

and write a report of an 

investigation. 

Visual and 

Performing 

Arts 

Students understand and 

appreciate various visual 

and performing art 

mediums and 

demonstrate foundational 

knowledge and skills;  

-Performance tasks 

-Teacher observations 

-Student 

demonstrations/performances 

 

75% of students will 

perform at proficient 

or above based on 

fulfillment of select 

VAPA standards by 

the schoolôs fifth year 

of operation 

Physical/Health 

Education 

 

 

 

 

Students understand the 

importance of 

maintaining healthy 

lifestyles and 

demonstrate physical 

fitness skills 

-Teacher observations 

-Skills inventory 

-CA State Fifth Grade 

Physical Fitness Exam 

75% of students will 

perform at proficient 

or above based on 

fulfillment of school 

outcomes by the 

schoolôs fifth year of 

operation 

 

 

After BMMA has been in operation for four years, the School will meet in addition to all 

required benchmarks, regulations and District requirements, any one of the conditions below as 

listed in Education Code Section 47607(b) to qualify for the renewal of its charter: 

 

1. Attained its Academic Performance Index (API) growth target in the prior year or in two 

of the last three years, or in the aggregate for the prior three years. 

2. Ranked in deciles 4 to 10, inclusive, on the API in the prior year or in two of the last 

three years. 

3. Ranked in deciles 4 to 10, inclusive, on the API for a demographically comparable school 

in the prior year or in two of the last three years. 

4. The academic performance of students attending this charter school will be at least equal 

to the academic performance of schools in the area containing similar student 

populations. 

 

 

In addition to the renewal terms listed above, BMMA aims to meet the following goals to 

address the achievement gap in this community and to help students reach their fullest potential: 
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¶ Attain an Academic Performance Index score of 800. 

¶ A California Standards Test target of 50% ELA and mathematics student proficiency level in 

year 3 with a 5% increase each year thereafter throughout the duration of the charter.  

¶ Annual Yearly Progress growth as required by NCLB (if the school scores less than 800 any 

year during the term of the charter renewal).   

¶ Special education students will achieve or make progress toward the learning goals as 

outlined in their Individualized Education Plans. 

¶ All students will demonstrate basic skills in enrichment areas such as the arts, technology, 

and physical education. 

¶ All students will develop critical thinking skills enabling them to analyze and problem-solve 

both within and outside the classroom.  

¶ Maintain a student attendance rate of at least 95% for the duration of the charter. 

 

 

Non-Academic Outcomes 

 

¶ All students will develop a sense of responsibility, respect and increased self-esteem. 

¶ All students will develop social and emotional skills such as conflict resolution, working 

independently and collaboratively, oral and written communication skills, personal 

integrity, morality, and self-esteem. 

¶ All students will be prepared for higher education. 

¶ All students will become competent, self-motivated, lifelong learners. 
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Element III: Methods to Assess Pupil Progress towards Meeting Outcome 

 

Governing Law:  The method by which pupil progress in meeting those pupil outcomes is to be 

measured. Education Code 47605(b) (5) (C). 

 

A. Assessment of Student and School Outcomes 

Academic Performance Index and State-Mandated Tests 

 

BMMA, like non-charter public schools, will be subject to the tenants and consequences of the 

state accountability system, including the Academic Performance Index (API). BMMA is 

committed to participating in the state of California’s standardized testing program as one of 

multiple assessment methods to closely chart and document student performance and assessment. 

State assessments that provide student-level data include the California Standards Test (CST) 

and the California English Language Development Test (CELDT). The school will modify 

the teaching techniques and explore professional development opportunities as necessary to 

target any gaps in the instructional program and student achievement.  

 

Detailed and Comprehensive Assessment for Continuous Improvement 

 

Students will document their learning using a variety of methods. The comprehensive assessment 

program will supplement the state assessment and will consist of rubrics to evaluate student-

generated products, intervention-specific assessments aligned with the core program, and 

teacher-generated assessments. Students will present their work within the school and for the 

community, developing presentation skills and providing an opportunity for performance-based 

assessment using teacher-developed rubrics. The comprehensive assessment program will 

include standards-based literacy assessments for ALL students.  

 

Literacy for ALL Students: The primary literacy assessment tool will be Dynamic Indicators of 

Beginning Early Literacy Skills (DIBELS), a set of standardized, individually administered 

measures of early literacy development. Each measure
3 

has been thoroughly researched and is a 

reliable and valid indicator of early literacy development and predictive of later reading 

proficiency. To supplement DIBELS teachers will use assessments such as Spelling Inventories, 

the San Diego Quick Sight Word assessment, and running records.  

 

School-Developed Assessments 

 

In order to measure student progress in achieving the state content standards, BMMA teachers 

will develop and utilize such school-designed assessments such as teacher-developed 

evaluations, including quizzes and tests and master teacher narrative reports. Master teachers will 

utilize formal and informal assessment measures. Formal assessments will include standardized 

measures such as the Basic Phonics Skills Test (BPST-II), DIBELS, Developmental Reading 

Assessment (DRA), etc. These examinations will comprise pre- and post-test information on 

student achievement in discrete subject areas. 

                                                 
3
 The measures were developed upon the essential early literacy domains discussed in both the National Reading 

Panel (2000) and National Research Council (1998) reports to assess student development of phonological 

awareness, alphabetic understanding, and automaticity and fluency with the code. 
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Method(s) of Assessment 

 

The student will be assessed using a variety of methods, both formative and summative, that 

include the following:  

1. State mandated tests and other Standardized assessment tools, including benchmark 

assessments and the Statewide Testing and Reporting (STAR) assessment 

2.  The use of California English Language Development Test 

3.  Benchmark Assessments  

4.  Personal journals  

 5. Demonstration of mastery using manipulative materials  

 6. Demonstration of mastery by peer teaching and/or cross age tutoring  

 7. Formal presentation to the class of projects and reports  

 8. Written evaluations by staff of level regarding academic mastery and behavior 

 (personal development)  

 9. Self-Assessments - Reflection on both long and short term learning 

 

Student Outcome and Assessment Matrix 

Following is a table that aligns each of the pupil outcomes to multiple assessment measures. The 

Matrix below includes the currently required state assessments. BMMA will adhere to the tests 

that are required by grade level, including the CSTs = California Standards Tests; CAT/6 Survey 

= California Achievement Tests, Sixth Edition Survey; SABE/2 = Spanish Assessment of Basic 

Education, Second Edition Test, and the CELDT = California English Language Development 

Test.  

  

OUTCOMES 
CONTENT-SPECIFIC 

STRATEGIES 

T
ea

ch
er

-

G
en

er
a
te

d
 

P
L

P
*

 

S
ta

te
 T

es
ts

 

ADDITIONAL 

ASSESSEMENTS 

 

Proficiency in 

mathematics 

Direct Instruction 

Skill-specific, small 

group instruction 

Applications to problem 

solving 

X X X 

Diagnostic assessments 

Benchmark standards tests  

Course grade reports 

Project presentations 

Proficiency in 

English/ 

Language Arts  

Direct Instruction 

Skill-specific, small 

group instruction 

Creative and expository 

writing assignments 

X X X 

DIBELS Benchmarks & 

Progress Monitoring 

BPST-II  

San Diego Quick 

Spelling Inventories 

Project presentations 

Proficiency in 

science 

Science labs 

Research papers 

Interdisciplinary thematic 

instruction 

X X 5
th

 

Performance Tasks 

Project Presentations 

Proficiency in Interdisciplinary thematic X X X Performance Tasks 
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OUTCOMES 
CONTENT-SPECIFIC 

STRATEGIES 

T
ea

ch
er

-

G
en

er
a
te

d
 

P
L

P
*

 

S
ta

te
 T

es
ts

 

ADDITIONAL 

ASSESSEMENTS 

 

history/ 

social sciences 

instruction Project Presentations 

(EL students):  

Progress toward 

fluency in 

English 

Sheltered Instruction 

Supplemental English 

Language 
X X X 

CELDT 

CST scores in ELS 

Teacher evaluations 

Progress toward 

individualized 

goals 

Individualized 

curriculum in accordance 

with the IEPs 

X X X 

IEP progress and review 

Proficiency with 

technology 

Interdisciplinary use of 

information technology 

for research 

papers/projects 

X X  

Performance Tasks 

Project Presentations  

 

Expression and 

creativity in the 

arts and 

demonstration 

of physical 

fitness 

Presentations and 

performances for a 

variety of audiences 

Independent and 

cooperative group-work 

and projects 

Visual arts projects 

X X  

Student self-evaluations  

Teacher 

observations/narratives  

Art and presentations 

graded according to 

school-developed rubrics 

Project presentations 

Critical thinking 

and problem-

solving skills. 

Socratic seminars 

Writing assignments 

Problem-solving 

activities 

X X  

Performance Tasks 

Project Presentations 

Social and 

emotional skills 

Independent and/or 

cooperative group-work 

and projects 

X X  

Performance Tasks 

Project Presentations 

Develop a 

positive, 

substance-free, 

crime-free 

lifestyle 

Ongoing dialogue within 

the student-advisor 

relationship and with 

parents/guardians 

Student journal writing 

and reflection 

   

Student survey 

Parent observations based 

on school 

Teacher 

observations/narratives 

Project presentations 

Become 

competent, self-

motivated, 

“lifelong 

learners.” 

Student-initiated projects 

   

Performance Tasks 

Project Presentations 
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B. Use and Reporting of Data 

 

BMMA will report formative student achievement data from sources in addition to STAR tests 

to staff, parents/guardians, and the Board of Directors, and multiple sources will be used to 

continuously monitor and improve the school’s educational program.  

 

BMMA will provide: a measuring and reporting system that considers the diverse characteristics 

of the students and recognizes their unique abilities; a structure of mutual respect and 

responsibility; learning experiences that provide opportunities for students, master teachers, and 

parents, to reflect and identify how to improve instruction and student learning; and tools that 

provide a consistent process to individualize learning for each student. 

 

In order for this customized approach of learning to be successful, students, parents and master 

teachers must gather and monitor the data and history of the student. This work will be 

accomplished through combination of formal systems, such as the DIBELS data system and 

teacher-generated assessments. 

 

The staff will be trained on how to interpret standardized test data and will be engaged in critical 

analysis of the data in order to determine how the school can address any performance 

deficiencies or negative data trends. The data analysis will be tied to professional development 

so master teachers can enhance their understanding of student performance in light of multiple 

assessment data and modify their instruction accordingly as appropriate. Specifically, BMMA 

staff will analyze trends, significant changes, and anomalies to track individual student growth 

over time, evaluate specific, aggregated and disaggregated groups of students, measure 

performance on the state tests, API, and school-based growth data and authentic assessments to 

assess academic performance from year to year.  

 

Data will be reported both in absolute scores and year-to-year gains and losses. BMMA student 

performance data will be reported to school staff, parents and guardians. Master teachers and 

students will cooperatively record ongoing student performance assessments that track student 

progress toward achieving their identified learning objectives. Such electronic records will 

reflect the daily performance of students regarding specific content and behavioral skills. The 

master teacher will meet with individual students to discuss ongoing performance and to identify 

changes needed in attitudes, effort, and focus on task. 

 

Each grading period, individual students will receive a report card indicating level of 

performance for each core academic subject, with separate indicators for knowledge, skills, and 

attitudes. This report card will stand as the record of note for parents, home districts, students, 

and court appointed officers. If students are not making adequate progress the master teacher and 

student will collaboratively lead conferences with parents/guardians to discuss issues related to 

academic performance. These conferences may be scheduled as telephone conferences or school 

site meetings. The parent contact is essential to the integration of the student’s school 

performance and treatment program.  

 

In sum, BMMA will analyze student performance data, ensure that all staff, board members, and 

parents are kept abreast of how BMMA students are performing, and make appropriate changes 



54 

to the instruction to ensure continuous improvement, both of the students’ progress, and of our 

educational program. BMMA will publish the School Accountability Report Card (SARC) 

online as well as mail copies to families. The school calendar will include specific times set aside 

to review school wide and subgroup data. 
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Element IV: Governance Structure of School 

 

Governing Law:  The governance structure of the school, including, but not limited to, the 

process to be followed by the school to ensure parental involvement. Education Code Section 

47605(b) (5) (D). 

 

A. Nonprofit Public Benefit Corporation 

BMMA will be a directly funded independent charter school and will be operated by Bella 

Mente Charter School, a California Nonprofit Public Benefit Corporation, pursuant to California 

law immediately upon approval of this charter. 

 

BMMA will operate autonomously from the District, with the exception of the supervisory 

oversight as required by statute and other contracted services as negotiated between the District 

and the School.  Pursuant to California Education Code Section 47604(c), Vista Unified School 

District shall not be liable for the debts and obligations of BMMA, operated by Bella Mente 

Charter School, a California non-profit benefit corporation or for claims arising from the 

performance of acts, errors, or omissions by the charter school as long as the District has 

complied with all oversight responsibilities required by law. 

 

Attached, as Appendix C  please find the Articles of Incorporation and Bylaws for Bella Mente 

Charter School. 

 

B. Board of Directors 

  

BMMA will be governed by the Bella Mente corporate Board of Directors (“Board” or “Board 

of Directors”) in accordance with its adopted corporate bylaws, which shall be consistent with 

the terms of this charter. 

 

The Board will consist of at least 5 members, including: 2 community members, and a minimum 

of 1 parent.  In addition, in accordance with Education Code Section 47604(b), the authority that 

grants the charter to a charter school to be operated by a nonprofit public benefit corporation 

shall be entitled to a single representative on the Board of Directors of the nonprofit public 

benefit corporation. 

 

Currently, the Board of Directors is comprised of Mary Ellen Kordas, Dr. Helene Mandell, Dr. 

Christopher Foster, Mike Bennett, and Gladys Espino. Board member information is enclosed as 

part of Appendix D.     

 

Election of Board Members  

 

With the exception of the District representative, directors shall be elected by the majority vote 

of the Board of Directors based upon the presence of a quorum. The School shall seek 

community members with expertise in areas critical to school success including but not limited 

to education, school finance, fundraising, facilities, government, business, and legal. 
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Board Member Terms & Elections  

 

Board elections will be held in January after school begins.  Special elections will be called 

whenever necessary to fill an unexpected vacant board seat.   

 

The founding board member terms will be staggered.  Three members shall serve an initial term 

of three years and two members shall serve an initial term of two years. 

 

Board Duties 

 

The Board of Directors of Bella Mente Montessori Academy will meet regularly and in 

accordance with the Brown Act.  The Board of Directors is responsible for the operation and 

fiscal affairs of the School including but not limited to the following: 

 

¶ Representing the mission and vision of BMMA  

¶ Set policy for the charter school. 

¶ Hire the Executive Director  

¶ Identify, negotiate and approve all substantial contractual agreements. 

¶ Approve and monitor BMMA’s annual budget. 

¶ Contract with an external independent auditor to produce an annual financial audit 

according to generally accepted accounting practices. 

¶ Establish operational committees as needed. 

¶ Review and evaluate progress of both student and staff performance. 

¶ Involve parents and the community in school related programs. 

¶ Execute all applicable responsibilities provided for in the California Corporations Code. 

¶ Approve the school calendar and schedule of Board meetings. 

¶ Approve charter amendments as necessary and submit material revisions as necessary for 

VUSD consideration. 

¶ Approve annual fiscal audit and annual performance report(s). 

 

BMMA shall adopt a conflicts code which shall comply with the Political Reform Act, 

Corporations Code Conflicts of Interest rules, and any charter school specific conflicts of interest 

regulations.  As required, the Conflicts Code will be submitted to the San Diego County Board of 

Supervisors or Fair Political Practices Commission as the code-reviewing authority.  

 

The Board may delegate to an employee of BMMA or third party (e.g. person, management 

company or committee, however composed) any of its powers with the exception of budget 

approval, and approval of the fiscal and performance audits.   The Board however, retains 

ultimate responsibility over the performance of those powers or duties so delegated.  Such 

delegation will: 

 

¶ Be in writing, 

¶ Specify the entity designated; 
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¶ Describe in specific terms the authority of the Board of Directors being delegated, any 

conditions on the delegated authority or its exercise and the beginning and ending dates 

of the delegation; and 

¶ Require an affirmative vote of a majority of Board members. 

 

Board Training 

 

The BMMA Board of Directors will attend an annual in-service for the purposes of training 

individual board members on their responsibilities with topics to include at minimum Conflicts 

of Interest, and the Brown Act. 

 

C. The Administration and Teachers 

 

An Executive Director shall be the leader of the School.  The Executive Director will ensure that 

the curriculum is implemented in order to maximize student-learning experiences.  The 

Executive Director shall be employed by and report directly to the BMMA Board of Directors. 

S/he is responsible for the orderly, daily operation of the school, and the employment and 

supervision of all teachers and staff at BMMA. 

 

The Executive Director shall be required to undertake some or all of the tasks detailed below.  

These tasks may include but are not limited to the following: 

 

¶ Ensure the charter school enacts its mission 

¶ Supervise and evaluate teachers and staff 

¶ Communicate and report to the BMMA Board of Directors and any contract service 

providers 

¶ Oversee school finances to ensure financial stability 

¶ Participate in  and develop professional development workshops  

¶ Serve or appoint a designee to serve on any committees of the School 

¶ Make employment determinations for all teacher and staff positions, including employee 

hiring, promotion, discipline, and/or dismissal 

¶ Ensure compliance with all applicable state and federal laws and help secure grant 

funding 

¶ Communicate with parents, recruit new families and students, and assure families of 

academic growth 

¶ Take responsible steps to secure full and regular attendance at School 

¶ Complete and submit required documents as requested or required by the charter and/or 

BMMA Board of Directors and/or the District 

¶ Identify the staffing needs of the school and offer staff development as needed 

¶ Maintain up-to-date financial records 

¶ Ensure that appropriate evaluation techniques are used for both students and staff 

¶ Establish and maintain a system to handle organizational tasks such as student records, 

teacher records, teacher credentialing information, contemporaneous attendance logs, 

purchasing, budgets, and timetables 

¶ Hire qualified substitute teachers as needed 
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¶ Ensure the security of the school building 

¶ Promote the BMMA Charter Program in the community and promote positive public 

relations and interact effectively with media 

¶ Encourage and support teachers with on-going professional development  

¶ Attend District Administrative meetings as requested by the District and stay in direct 

contact with the District regarding changes, progress, etc. 

¶ Attend meetings with the Chief Financial Officer of the District as requested by the 

District 

¶ Provide all necessary financial reports as required for proper ADA reporting 

¶ Develop the School annual performance report and SARC 

¶ Present fiscal audit to the BMMA Board of Directors and after review by the Board of 

Directors present audit to the District Board of  Education and the County Superintendent 

of Schools, the State Controller and the California Department of Education 

¶ Manage student discipline, as necessary participate in the suspension and expulsion 

process 

¶ Participate in special education meetings  

 

The above duties, with the exception of personnel matters, may be delegated or contracted as 

approved by the Board of Directors to a business administrator of the School or other employee, 

or to a contract service provider. 

 

D. Parent Involvement 

 

Parents will be supported in forming an advisory Parent Council to be responsible for parent 

involvement in school activities, fundraising, and advising the BMMA Board of Directors on any 

and all matters related to the strengthening of the BMMA community. 

 

Parents will be encouraged to participate on committees of the Board or Executive Director. The 

Executive Director shall maintain a comprehensive list of volunteer opportunities including but 

not limited to the following: volunteering in the classroom/school (including at-home 

assistance); tutoring, attending parent-teacher conferences; attendance at BMMA Board or 

committee meetings; participation in the planning of, or attendance at, fundraising or 

Academic/Arts Events; or, other activities. 
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E. Organizational Chart 
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Element V: Employee Qualifications 

 

Governing Law:  The qualifications to be met by individuals to be employed by the school. 

Education Code Section 47605(b) (5) (E). 

 

All Employees 

 

The charter school will ensure that all legal qualification requirements will be met for teachers, 

staff, paraprofessionals and other administrative employees of the school. Each certificated 

employee at the charter school will meet the state licensing requirements for the position that 

he/she holds. No state licensing requirements exist for most non-certificated positions. For all 

positions, certificated and non-certificated, the employee, at minimum, needs to satisfactorily 

meet the performance specifications required for the position and must possess the qualifications 

required to perform the essential functions of the position, as determined by the Board of 

Directors and/or the Executive Director. The projections of the number, type, mix and projected 

salary levels of each employee are outlined in detail in the financial plan, attached.  All 

employees and contractors of BMMA will be required to submit to a criminal background check 

and finish a criminal record summary as required by Ed. Code 44237 and 45125.1.  New 

employees not possessing a valid California Teaching Credential must submit two sets of 

fingerprints to the California Department of Justice for the purpose of obtaining a criminal record 

summary. The Executive Director of the school shall monitor fingerprinting and background 

check compliance and the Bella Mente Board President shall monitor the fingerprinting and 

background clearance of the Executive Director.  Volunteers who will volunteer outside of the 

direct supervision of a credentialed employee shall be fingerprinted and receive background 

clearance prior to volunteering without the direct supervision of a credentialed employee.  All 

employees shall have a current TB test and clearance on file with the charter school.  

 

Teachers/Academic Advisors 

 

The charter school will adhere to the No Child Left Behind (NCLB) requirements with respect to 

teachers. Teachers will meet the requirements for employment as stipulated by the California 

Education Code section 47605(l). Teachers of core, college preparatory subjects (i.e. English 

language arts, math, science, history/social science, special education) will hold a Commission 

on Teacher Credentialing certificate, permit, or other document equivalent to that which a 

teacher in a non-charter public school would be required to hold. As specified in Education Code 

Section 47605(l), the charter school will have flexibility regarding the qualifications needed for 

teachers in non-core, non-college subject areas.  A list of noncore, non-college classes will be 

submitted to the District for review annually before beginning instruction. In order to ensure 

implementation of the school’s mission and educational philosophy, preference will be given to 

teachers who have experience designing and implementing a curriculum aligned to state 

standards.  

 

In addition to meeting credentialing and highly qualified requirements, applicants to teach in our 

program will be evaluated based on the following qualifications:  
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¶ Demonstrated expertise in subject area and the ability to communicate the appropriate 

knowledge to each student. 

¶ Possession of a CLAD credential. 

¶ Knowledge and experience with standards-based instruction: ability to align curriculum 

and standards and willingness to adopt grading practices that can be used in standards-

based grading. 

¶ Knowledge of assessment strategies and the ability to use data to drive their teaching and 

ensure continuous improvement of student learning. 

¶ Ability to effectively use a broad range of instructional strategies, including providing a 

guaranteed curriculum, challenging goals and effective feedback, differentiated 

instruction, and back mapping, among others.  

¶ Demonstrated competence using advanced technology as a learning tool: willing and able 

to integrate technology into teaching and student learning. 

¶ Outstanding classroom management skills. 

¶ Belief in our mission that all students will learn and successfully master the content and 

skills necessary for advanced post-secondary education. 

¶ Experience working with diverse youth. 

¶ Willingness to work as a vital part of the charter school team to ensure continuous 

improvement for students, staff and the charter school community as a whole.  

¶ Willingness and ability to work with students and parents on an ongoing basis to ensure 

student success. 

¶ Love of students, enthusiasm for teaching, the belief that each student can and will 

succeed and the willingness to do what it takes to make that happen. 

¶ Desire and ability to engage in continuing education, staff development and skill 

upgrading. 

¶ Positive references from most recent employment and/or college or graduate school. 

 

Paraprofessionals 

 

The charter school may also employ or retain non-certificated instructional support staff in any 

case where a prospective staff member has an appropriate mix of subject matter expertise, 

professional experience, and the capacity to work successfully in an instructional capacity. 

Instructional support staff will not assign grades or approve student work assignments without 

the approval of a teacher unless they are instructing non-core or non-college preparatory courses 

and activities and meet the requirements (with the exception of credentialing and highly qualified 

requirements) for teaching at the school as listed  above.  

 

Executive Director 

 

The Executive Director is the primary administrator of the school’s educational program. In this 

role, the Executive Director must possess both the leadership skills and academic competencies 

to effectively operate a high quality educational program. The Executive Director will exhibit the 

following qualifications:  
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Leadership Competence 

 

¶ The ability to articulate and support the philosophy and direction of the BMMA academic 

program;  

¶ The ability to implement program initiatives through appropriate professional 

development for staff;  

¶ The ability to lead effectively within a team environment;  

¶ The ability to be the main liaison to and communicate effectively with staff, students, 

parents, community, private partners and outside agencies (including Vista Unified 

School District) to better meet the needs of the students in the school;  

¶ The ability to use appropriate communication tools, especially current technologies;  

¶ The ability to exhibit and promote multicultural awareness, gender sensitivity and racial 

and ethnic appreciation;  

¶ The ability to implement a shared decision making process agreed upon by all 

stakeholders;  

¶ The ability to establish a framework for collaborative action and involve the school 

community in developing and supporting shared beliefs, values, mission and goals for the 

school;  

¶ The ability to make informed, objective judgments;  

¶ The ability to work with all staff to create an effective staff development plan for all staff;  

¶ The desire and ability to engage in continuing education and skills upgrading.  

 

Administrative Competence 

 

¶ The ability to create and maintain a safe, orderly, positive and effective learning 

environment;  

¶ The ability to annually evaluate the performance of all school-based staff;  

¶ The ability to employ and monitor acceptable accounting procedures in the maintenance 

of all fiscal records;  

¶ The ability to work well with the school governing board;  

¶ The ability to create and maintain a climate of respect and fairness for all staff and 

students.  

 

Overall Qualifications (Desired/Preferred but not required)  

 

¶ School management and administration experience;  

¶ At least 5 years experience in the education field;  

¶ Curriculum implementation expertise; 

¶ Experience with school budgets; 

¶ Experience in or willingness to learn about charter school leadership. 
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Support Staff 

 

The charter school will seek administrative and operational staff that has demonstrated 

experience or expertise in the issues and work tasks required of them and will be provided 

professional development opportunities to ensure that they remain abreast of all relevant changes 

in laws or other operational requirements.  

 

Recruitment 

 

The charter school aims to hire a diverse faculty composed of highly qualified, fully credentialed 

teachers in core subject areas. The lead petitioners have extensive experience working with the 

educational community in the San Diego area, including educators who we believe would be a 

good match for our program. In addition to attracting talented personnel in the immediate San 

Diego area, the lead petitioners plan to contact regional and national graduate schools of 

education to publicize BMMA for experienced educators. We will also seek staff through teacher 

recruitment fairs, professional publications, newspapers, EDJOIN and through our website. 

 



64 

Element VI: Health and Safety Procedures 

 

Governing Law: ñThe procedures that the school will follow to ensure the health and safety of 

pupils and staff. These procedures shall include the requirement that each employee of the 

school furnish the school with a criminal record summary as described in section 4437.  

Education Code Section 47605 (b) (5) (F)ò 

 

In order to provide safety for all students and staff, BMMA will adopt and implement full health 

and safety procedures and risk management policies at our school site in consultation with its 

insurance carriers and risk management experts. A full draft will be provided to the District for 

review at least 30 days prior to operation.   

 

The following is a summary of the health and safety policies of the Charter School: 

 

Procedures for Background Checks 

 

Employees and contractors of the Charter School will be required to submit to a criminal 

background check and finish a criminal record summary as required by Ed. Code 44237 and 

45125.1.  New employees not possessing a valid California Teaching Credential must submit 

two sets of fingerprints to the California Department of Justice for the purpose of obtaining a 

criminal record summary. The Executive Director of the school shall monitor compliance with 

this policy and report to the Charter School Board of Directors on a quarterly basis.  The Board 

President shall monitor the fingerprinting and background clearance of the Executive Director.  

Volunteers who will volunteer outside of the direct supervision of a credentialed employee shall 

be fingerprinted and receive background clearance prior to volunteering without the direct 

supervision of a credentialed employee. 

 

Role of Staff as Mandated Child Abuse Reporters 

 

All non-certificated and certificated staff will be mandated child abuse reporters and will follow 

all applicable reporting laws.  

 

TB Testing 

 

Faculty, staff and volunteers will be tested for tuberculosis prior to commencing employment 

and working with students as required by Education Code Section 49406. 

 

Immunizations 

 

All students enrolled and staff will be required to provide records documenting immunizations as 

is required at public schools pursuant to Health and Safety Code Section 120325-120375, and 

Title 17, California Code of Regulations Section 6000-6075. 
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Medication in School 

 

The Charter School will adhere to Education Code Section 49423 regarding administration of 

medication in school. 

 

Vision, Hearing/Scoliosis 

 

Students will be screened for vision, hearing and scoliosis.  The Charter School will adhere to 

Education Code Section 49450, et seq., as applicable to the grade levels served by the school. 

 

Emergency Preparedness 

 

The Charter School shall adhere to an Emergency Preparedness Handbook drafted specifically to 

the needs of the school site in conjunction with law enforcement and fire safety officials.  This 

handbook shall include, but not be limited to the following responses:  fire, flood, earthquake, 

terrorist threats, and hostage situations.  If assuming a facility used prior as a School site, any 

existing emergency preparedness plan for the school site shall be used as a starting basis for 

updating the handbook for the Charter School. 

 

Blood Borne Pathogens 

 

The Charter School shall meet state and federal standards for dealing with blood borne pathogens 

and other potentially infectious materials in the work place.  The Board shall establish a written 

infectious control plan designed to protect employees and students from possible infection due to 

contact with blood borne viruses, including human immunodeficiency virus (“HIV”) and 

hepatitis B virus (“HBV”). 

 

Whenever exposed to blood or other bodily fluids through injury or accident, staff and students 

shall follow the latest medical protocol for disinfecting procedures. 

 

Drug Free/Alcohol Free/Smoke Free Environment 

 

BMMA shall function as a drug, alcohol and tobacco free workplace. 

 

Facility Safety 

 

BMMA shall either utilize facilities that are compliant with the Field Act or facilities that are 

compliant with the applicable local building code.  BMMA shall meet all land use and zoning 

requirements for operation of the school, including obtaining a Condition Use Permit and 

Certificate of Occupancy as necessary prior to school use.  The School agrees to test sprinkler 

systems, fire extinguishers, and fire alarms annually at its facilities to ensure that they are 

maintained in an operable condition at all times.  The School shall conduct fire drills monthly.  
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Comprehensive Sexual Harassment Policies and Procedures 

 

BMMA is committed to providing a school that is free from sexual harassment, as well as any 

harassment based upon such factors as race, religion, creed, color, national origin, ancestry, age, 

medical condition, marital status, sexual orientation, or disability. BMMA has developed a 

comprehensive policy to prevent and immediately remediate any concerns about sexual 

discrimination or harassment at the Charter School (including employee to employee, employee 

to student, and student to employee misconduct). Misconduct of this nature is very serious and 

will be addressed in accordance with the Charter School sexual harassment policy. 
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Element VII: Means to Achieve Racial/Ethnic Balance 

 

Governing Law:  The means by which the school will achieve a racial and ethnic balance among 

its pupils that is reflective of the general population residing within the territorial jurisdiction of 

the school district to which the charter petition is submitted.  Education Code Section 

47605(b)(5)(G). 

 

The Charter School will implement a student recruitment strategy that includes, but is not 

necessarily limited to, the following elements or strategies to ensure a racial and ethnic balance 

that is reflective of the VUSD: 

 

1) An enrollment process that is scheduled and adopted to include a timeline that allows for 

a broad-based recruiting and application process 

2) The development of promotional and informational material that appeals to all major 

racial and ethnic groups represented in the district; including materials in languages other 

than English to appeal to limited English proficient populations. 

3) Targeted meetings in multiple communities to reach prospective students and parents. 

4) The distribution of promotional and informational materials to a broad variety of 

community groups and agencies that serve the various racial, ethnic, and interest groups 

 

Because we seek a targeted student population whose families may not be reachable by 

traditional means, BMMA plans to utilize direct outreach strategies such as direct mailing and 

community and home meetings targeted in specific communities in the Vista  area. BMMA also 

may use church and community group bulletin boards in an effort to tailor outreach efforts to a 

diversity of students/families.  Attached as Appendix E, please find a specific outreach plan for 

enrollment for the 2013-2014 school year. 
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Element VIII: Admission Requirements 

 

Governing Law: Admission requirements, if applicable. Education Code Section 47605(b)(5)(H). 

 

Admission to BMMA shall be open to any resident of California that is of legal age to attend 

public school. BMMA will not charge tuition and will not discriminate against any student on the 

basis of race, color, sex, sexual orientation, national origin, religion, or disability.  BMMA will 

be non-sectarian in its programs, curriculum, and operations. BMMA will not charge tuition. 

BMMA will adhere to all state and federal laws regarding the minimum age of students.   

 

Students who understand and value the school’s mission and are committed to the school’s 

instructional and educational philosophy will be encouraged to enroll. Pupils will be considered 

for admission without regard to race, ethnicity, national origin, gender or disability. The School 

will strive through recruiting efforts to achieve a racial and ethnic balance of students that 

reflects the general population within the territorial jurisdiction of the VUSD. 

 

Bella Mente Montessori Academy has no requirement for admission and must admit any child 

that wishes to apply. We do, however, have a family-school agreement which all parents will be 

asked to sign and orientation meetings which parents will be asked to attend. A family will not 

be turned away for refusing to sign this agreement or refusing to attend an orientation. In no 

instance will a student be refused admission nor subjected to any form of discipline for failure of 

a parent to sign or comply with the family school agreement. 

 

Family School Agreement 

 

This is an agreement to abide by the academic and behavioral rules of the school. Parents/legal 

guardians will be asked to sign a family school agreement stating that they understand the 

academic and behavior policies of Bella Mente Montessori Academy and will support those 

policies and will work to ensure that their children abide by the rules of the school.  

 

No Admission Testing 

 

Post enrollment, Bella Mente Montessori Academy will hold a grade-level knowledge-based 

examination, which allows the administrator or testing coordinator to assess the students’ 

readiness for the grade of entrance; however, such assessments will not be used as a means to 

prohibit or discourage certain students from attending. Post matriculation, various other 

assessments may be administered to further determine readiness or maintenance of the said 

grade. These instruments aid in the development of individualized learning plans for children. 

Children who are working below grade level or simply need a little extra help will be asked to 

attend voluntary summer and after school programs designed to remediate any deficiencies.  

 

Application and Enrollment Process 

 

The School will establish an annual recruiting and admissions cycle, which shall include 

reasonable time for all of the following: (1) outreach and marketing, (2) orientation sessions for 

students and parents, (3) an open admissions application period, (4) an admissions public random 
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drawing , if necessary, and (5) enrollment. The School may fill vacancies or openings that 

become available after this process using either a waiting list or any other non-discriminatory 

process. 

 

Bella Mente Montessori Academy will develop a standardized application packet and form 

required of all prospective students. Included with the application packet will be information 

detailing the educational philosophy, discipline policy, and parent participation plan of the Bella 

Mente Montessori Academy. The application form will only gather basic contact information 

about the applicant. Parents/legal guardians must fill out and sign the application form and will 

be encouraged to sign the information sheet signifying that they agree to sign the Family School 

Agreement. 

 

Timeline for first year of operation 

 

We anticipate that our open applications for admission period will be held during the spring of 

2013.  During that time, applications will be collected for at least a one month period.   

 

Timeline for subsequent years of operation 

 

We anticipate that during the 2
nd

 year forward, our open applications for admissions period shall 

be held beginning in December with applications to be collected for at least a two month period. 

The school will hold at least three parent information meetings during the open application 

period so parents can learn more about the school before they apply. 

 

The Lottery and Priority Admissions 

 

After the close of the open application period, BMMA will enroll all students who applied during 

the open application period subject to capacity.   

 

Should the amount of pupils that wish to attend BMMA exceed the capacity of the school during 

the recruitment period, a public random lottery will take place to determine the school 

enrollment in accordance with Education Code section 47605(d)(2)(B).  However, the following 

students will be exempt from the lottery: (1) Current students enrolled in the school, (2) siblings 

of children enrolled in the school, (3) children of teachers employed at the school, and (4) 

children of founders.  Exempted students delineated in items (3) and (4) together will not to 

exceed 10% of the student population.  

 

Weighted preference will be given to (1) pupils that reside within the Vista  Unified attendance 

area with a weight of 2x and (2) students for whom special consideration is required to comply 

with Title VI of the Civil Rights Act of 1964, Title IX of the Education Amendments of 1972, 

Section 404 of the Rehabilitation Act of 1973, or the Equal Protection Clause of the United 

Stated Constitution, with a weight of 2x.   

 

All other categories of students will participate in the lottery with no weighted preference. 
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This random public drawing will be held in a widely publicized, public setting on a widely 

publicized date. BMMA shall ensure that an independent third party is responsible for the actual 

“drawing” of applications. Students with 2x weighted preference will have two numbers 

assigned to their names.  Once all available spaces are filled, a waiting list for each grade will be 

developed from the list of students who do not receive admission and who will be considered 

should a vacancy occur during the year. Students will be placed on the waitlist for each grade in 

the order that their names were drawn during the public lottery, regardless of their weighted 

preference. Should vacancies occur prior to or during the school year, the vacancies will be filled 

according to the waiting list. Families will be notified by phone and/or mail of school openings 

and must respond by the end of 10 business days in order to secure admission.  

 

After the public random drawing, those students who are drawn for enrollment will receive their 

official enrollment/registration forms and will be informed of the enrollment process detailed 

below. If the number of applications does not exceed the number of spaces available in each 

grade in the school, there will be no public random drawing in the grade level that is not over-

subscribed and all students who submitted complete enrollment/registration information will be 

enrolled.  

 

Existing students of the School will not participate in the public random drawing, as they are 

automatically reserved a space for the following year.
 4

 

 

Student/Parent Orientation Meeting  

 

Orientation meetings for parents will be held subsequent to the public random drawing.  At the 

first meeting, staff and parents will review school policies and be asked and strongly encouraged 

to sign the family-school agreement and official enrollment papers. The enrollment packet also 

includes information such as the mandatory immunizations and immunization record that must 

be submitted along with a list of emergency contacts. Parents and legal guardians will also 

receive a family-student handbook during this orientation.  

 

Assurances 

 

The Bella Mente Montessori Academy will be non-sectarian in its programs, admissions policies, 

employment practices, and all other operations, shall not charge tuition, and shall not 

discriminate on the basis of race, ethnicity, national origin, gender, or disability. 

 

The Bella Mente Montessori Academy will comply with applicable public agency, state and 

federal laws, regulations and codes during its operations. 

  

                                                 
4
 This “reservation of space” does not guarantee a particular grade-level placement for those existing students who 

may be subject to the BMMA retention policy. 
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Element IX: Financial Audit 

 

Governing Law:  The manner in which an annual, independent, financial audit shall be 

conducted, which shall employ generally accepted accounting principles, and the manner in 

which audit exceptions and deficiencies shall be resolved to the satisfaction of the chartering 

authority. Education Code Section 47605 (b) (5) (I). 

 

An annual independent fiscal audit of the books and records of the Charter School will be 

conducted as required under the Charter Schools Act, section 47605(b)(5)(I) and 47605(m).  The 

books and records of the Charter School will be kept in accordance with generally accepted 

accounting principles, and as required by applicable law and the audit will employ generally 

accepted accounting procedures.   The audit shall be conducted in accordance with applicable 

provisions within the California Code of Regulations governing audits of charter schools as 

published in the State Controllers Guide. 

 

An audit committee will select an independent auditor through a request for proposal format.  

The auditor will have, at a minimum, a CPA and educational institution audit experience and 

approved by the State Controller on its published list as an educational audit provider.  To the 

extent required under applicable federal law, the audit scope will be expanded to include items 

and processes specified in applicable Office of Management and Budget Circulars.   

 

It is anticipated that the annual audit will be completed within four months of the close of the 

fiscal year and that a copy of the auditor's findings will be forwarded to the District, the County 

Superintendent of Schools, the State Controller, and to the CDE by the 15th of December of each 

year. The Executive Director, along with the audit committee, will review any audit exceptions 

or deficiencies and report to the Charter School Board of Directors with recommendations on 

how to resolve them. The Board will submit a report to the District describing how the 

exceptions and deficiencies have been or will be resolved to the satisfaction of the District along 

with an anticipated timeline for the same. Any disputes regarding the resolution of audit 

exceptions and deficiencies will be referred to the dispute resolution process referenced above. 

 

The independent fiscal audit of the Charter School is public record to be provided to the public 

upon request. 
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Element X: Pupil Suspension and Expulsion 

 

Governing Law:  The procedures by which pupils can be suspended or expelled.  Education 

Code Section 47605 (b)(5)(J). 

 

This Pupil Suspension and Expulsion Procedure is intended to promote learning and protect the 

safety and well being of all students at the School. When school discipline policy is violated, it 

may be necessary to suspend or expel a student from regular classroom instruction.   These 

procedures for student suspension and expulsion and it may be amended from time to time 

without the need to amend the charter so long as the amendments comport with legal 

requirements. 

 

School staff shall enforce disciplinary rules and procedures fairly and consistently among all 

students. This Policy and its Procedures will be printed and distributed as part of the Student 

Handbook and will clearly describe discipline expectations. 

 

Discipline includes but is not limited to advising and counseling students, conferring with 

parents/guardians, detention during and after school hours, use of alternative educational 

environments, suspension and expulsion. 

 

Corporal punishment shall not be used as a disciplinary measure against any student. Corporal 

punishment includes the willful infliction of or willfully causing the infliction of physical pain on 

a student. For purposes of the Policy, corporal punishment does not include an employee's use of 

force that is reasonable and necessary to protect the employee, students, staff or other persons or 

to prevent damage to school property. 

 

The Charter School administration shall ensure that students and their parents/guardians are 

notified in writing upon enrollment of all discipline policies and procedures. The notice shall 

state that these Policy and Administrative Procedures are available on request at the Executive 

Director's office. 

 

Suspended or expelled students shall be excluded from all school and school related activities 

unless otherwise agreed during the period of suspension or expulsion. 

 

A student identified as an individual with disabilities or for whom the School has a basis of 

knowledge of a suspected disability pursuant to the Individuals with Disabilities in Education 

Act ("IDEIA") or who is qualified for services under Section 504 of the Rehabilitation Act of 

1973 (“Section 504”) is subject to the same grounds for suspension and expulsion and is 

accorded the same due process procedures applicable to regular education students except when 

federal and state law mandates additional or different procedures. The School will follow Section 

504, the IDEIA, and all applicable federal and state laws including but not limited to the 

California Education Code, when imposing any form of discipline on a student identified as an 

individual with disabilities or for whom the School has a basis of knowledge of a suspected 

disability or who is otherwise qualified for such services or protections in according due process 

to such students.  The Charter School shall notify the District of the suspension of any student 

identified under the IDEIA (or for whom there may be a basis of knowledge of the same) or as a 
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student with a disability under Section 504 and would grant the District approval rights prior to 

the expulsion of any such student as well. 

 

1. Grounds for Suspension and Expulsion of Students 

 

A student may be suspended or expelled for prohibited misconduct if the act is related to 

school activity or school attendance occurring at the School or at any other school or a 

School sponsored event at anytime including but not limited to: a) while on school 

grounds; b) while going to or coming from school; c) during the lunch period, whether on 

or off the school campus; d) during, going to, or coming from a school sponsored 

activity. 

 

2. Enumerated Offenses 

 

a. Students may be suspended or expelled for any of the following acts when it is 

determined the pupil: Caused, attempted to cause, or threatened to cause physical 

injury to another person or willfully used force of violence upon the person of 

another, except self-defense.  

 

b. Possessed, sold, or otherwise furnished any firearm, knife, explosive, or other 

dangerous object unless, in the case of possession of any object of this type, the 

students had obtained written permission to possess the item from a certificated 

school employee, with the Executive Director or designee’s concurrence. 

 

c. Unlawfully possessed, used, sold or otherwise furnished, or was under the 

influence of any controlled substance, as defined in Health and Safety Code 

11053-11058, alcoholic beverage, or intoxicant of any kind. 

 

d. Unlawfully offered, arranged, or negotiated to sell any controlled substance as 

defined in Health and Safety Code 11053-11058, alcoholic beverage or intoxicant 

of any kind, and then sold, delivered or otherwise furnished to any person another 

liquid substance or material and represented same as controlled substance, 

alcoholic beverage or intoxicant. 

 

e. Committed or attempted to commit robbery or extortion. 

 

f. Caused or attempted to cause damage to school property or private property. 

 

g. Stole or attempted to steal school property or private property. 

 

h. Possessed or used tobacco or any products containing tobacco or nicotine 

products, including but not limited to cigars, cigarettes, miniature cigars, clove 

cigarettes, smokeless tobacco, snuff, chew packets and betel. 

 

i. Committed an obscene act or engaged in habitual profanity or vulgarity. 
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j. Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any 

drug paraphernalia, as defined in Health and Safety Code 11014.5. 

 

k. Disrupted school activities or otherwise willfully defied the valid authority of 

supervisors, teachers, administrators, other school officials, or other school 

personnel engaged in the performance of their duties. 

 

l. Knowingly received stolen school property or private property. 

 

m. Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially 

similar in physical properties to an existing firearm as to lead a reasonable person 

to conclude that the replica is a firearm. 

 

n. Committed or attempted to commit a sexual assault as defined in Penal Code 261, 

266c, 286, 288, 288a or 289, or committed a sexual battery as defined in Penal 

Code 243.4. 

 

o. Harassed, threatened, or intimidated a student who is a complaining witness or 

witness in a school disciplinary proceeding for the purpose of preventing that 

student from being a witness and/or retaliating against that student for being a 

witness. 

 

p. Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription 

drug Soma. 

 

q. Engaged in or attempted to engage in hazing of another. 

 

r. Aiding or abetting as defined in Section 31 of the Penal Code, the infliction or 

attempted infliction of physical injury to another person. 

 

s. Made terrorist threats against school officials and/or school property. 

 

t. Committed sexual harassment. 

 

u. Caused, attempted to cause, threatened to cause, or participated in an act of hate 

violence. 

 

v. Intentionally harassed, threatened or intimidated a student or group of students to 

the extent of having the actual and reasonably expected effect of materially 

disrupting class work, creating substantial disorder and invading student rights by 

creating an intimidating or hostile educational environment. 

 

w. Any other conduct that the Executive Director or Board determines violates 

school policy or expectations for student conduct.  
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Alternatives to suspension or expulsion will first be attempted with students who are 

truant, tardy, or otherwise absent from assigned school activities. 

 

3. Suspension Procedure 

 

Suspensions shall be initiated according to the following procedures: 

 

a. Conference 

 

Suspension shall be preceded, if possible, by a conference conducted by the 

Executive Director or the Executive Director's designee with the student and his 

or her parent and, whenever practical, the teacher, supervisor or school employee 

who referred the student to the Executive Director.  The conference may be 

omitted if the Executive Director or designee determines that an emergency 

situation exists. An "emergency situation" involves a clear and present danger to 

the lives, safety or health of students or school personnel. If a student is 

suspended without this conference, both the parent/guardian and student shall be 

notified of the student's right to return to school for the purpose of a conference. 

 

At the conference, the pupil shall be informed of the reason for the disciplinary 

action and the evidence against him or her and shall be given the opportunity to 

present his or her version and evidence in his or her defense. 

 

This conference shall be held within two school days, unless the pupil waives this 

right or is physically unable to attend for any reason including, but not limited to, 

incarceration or hospitalization. 

 

No penalties may be imposed on a pupil for failure of the pupil's parent or 

guardian to attend a conference with school officials. Reinstatement of the 

suspended pupil shall not be contingent upon attendance by the pupil's parent or 

guardian at the conference. 

 

b. Notice to Parents/Guardians 

 

At the time of the suspension, an administrator or designee shall make a 

reasonable effort to contact the parent/guardian by telephone or in person. 

Whenever a student is suspended, the parent/guardian shall be notified in writing 

of the suspension and the date of return following suspension.  This notice shall 

state the specific offense committed by the student.  In addition, the notice may 

also state the date and time when the student may return to school.  If school 

officials wish to ask the parent/guardian to confer regarding matters pertinent to 

the suspension, the notice may request that the parent/guardian respond to such 

requests without delay. 

 

c. Suspension Time Limits/Recommendation for Placement/Expulsion 

 



76 

Suspensions, when not including a recommendation for expulsion, shall not 

exceed five (5) consecutive school days per suspension. 

 

Upon a recommendation of Placement/Expulsion by the Executive Director or 

Executive Director’s designee, the pupil and the pupil's guardian or representative 

will be invited to a conference to determine if the suspension for the pupil should 

be extended pending an expulsion hearing. This determination will be made by 

the Executive Director or designee upon either of the following determinations: 1) 

the pupil's presence will be disruptive to the education process; or 2) the pupil 

poses a threat or danger to others. Upon either determination, the pupil's 

suspension will be extended pending the results of an expulsion hearing. 

 

 

4. Authority to Expel 

 

A student may be expelled by the Executive Director after providing an opportunity for 

a hearing before a Hearing Officer appointed by the BMMA Board.  Unless an appeal 

hearing is timely requested by the studentôs parent(s) or guardian, the Executive 

Directorôs determination is final.     

 

The parent(s) or guardian of a student shall have 10 days from issuance of a written 

notice of the Executive Directorôs recommendation for expulsion to file a written request 

for an appeal hearing to be presided over by the a hearing officer appointed by the 

BMMA Board of Directors (the ñHearing Officerò).  If no appeal is requested, the 

expulsion becomes final as of the 11
th

 day following the Executive Directorôs 

recommendation for expulsion.   

 

 

5. Expulsion Procedures 

 

Students recommended for expulsion are entitled to a hearing to determine whether the 

student should be expelled.  

 

The Hearing Officer shall hold a confidential appeal hearing within 15 days of receipt of 

a timely request for an appeal of the Executive Directorôs recommendation for expulsion.  

During the hearing, the student shall have the right to representation, the right to present 

evidence and the right to question BMMA representatives.   

Written notice of the hearing shall be provided to the student and the studentôs parent or 

guardian at least 10 days before the date of the hearing. Upon mailing the notice, it shall 

be deemed served. The notice shall include:  

 

(1) The date, time and place of the expulsion appeal hearing;  

(2) A statement of the specific facts, charges and offenses upon which the proposed 

expulsion is based;  
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(3) A copy of the schoolôs rules or policy which relate to the alleged violation;  

(4) Notification of the studentôs or parent/guardianôs obligation to provide information 

about the studentôs status at the school to any other school district or school to which the 

student seeks enrollment;  

(5) Notification of the opportunity for the student or the studentôs parent/guardian to 

appear in person or to employ and be represented by counsel or a non-attorney advisor;  

(6) Notification of the right to inspect and obtain copies of all documents to be used at the 

hearing;  

(7) Notification of the opportunity to confront and question witnesses who testify at the 

hearing;  

(8) Notification of the opportunity to question evidence presented and to present oral and 

documentary evidence on the studentôs behalf including witnesses.  

 

The student and/or his or her parent(s) or representative must present all written and oral 

evidence and argument to be considered for the appeal at the hearing.  The school 

secretary or Hearing Officerôs designee shall attend and prepare minutes of the 

proceeding, which shall become part of the record of the proceeding along with all 

written evidence or other material submitted to the Hearing Officer.  After considering 

the evidence, including testimony presented at the hearing, the Hearing Officer shall 

either (1) support the Executive Directorôs recommendation for expulsion, (2)  reject that 

recommendation, or (3) modify that recommendation.   The Hearing Officerôs 

determination after the appeal hearing is final and unappealable.  

 

 

6. Special Procedures for Expulsion Hearings Involving Sexual Assault or Battery Offenses 

 

The Hearing Officer may determine that the disclosure of either the identity of the 

witness or the testimony of that witness at the hearing, or both, would subject the witness 

to an unreasonable risk of psychological or physical harm.  Upon this determination, the 

testimony of the witness may be presented at the hearing in the form of sworn 

declarations which shall be examined only by the Hearing Officer.  Copies of these sworn 

declarations, edited to delete the name and identity of the witness, shall be made available 

to the pupil.  The Hearing Officer may take any other measures (s)he deems reasonable 

under the circumstances to the protect the privacy of witnesses.   

 

 

7. Presentation of Evidence 

 

While technical rules of evidence do not apply to expulsion hearings, evidence may be 

admitted and used as proof only if it is the kind of evidence on which reasonable persons 

can rely in the conduct of serious affairs.    

Findings of fact shall be based solely on the evidence at the hearing. While hearsay 

evidence is admissible, no decision to expel shall be based solely on hearsay and sworn 

declarations may be admitted as testimony from witnesses of whom the Hearing Officer 

determines that disclosure of their identity or testimony at the hearing may subject them 

to an unreasonable risk of physical or psychological harm. 
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8. Written Notice to Expel 

 

The Executive Director or designee following a decision a Hearing Officer to expel shall 

send written notice of the decision to expel, including findings of fact made by the 

Hearing Officer, to the student or parent/guardian. This notice shall also include the 

following: 

   

a. Notice of the specific offense committed by the student 

 

b. Notice of the student's or parent/guardian's obligation to inform any new district 

in which the student seeks to enroll of the student's status with the School. 

 

The Executive Director or designee shall send a copy of the written notice of the decision 

to expel to the district of residence. 

 

This notice shall include the following: 

 

a. The student's name 

 

b. The specific expellable offense committed by the student 

 

Additionally, in accordance with Education Code Section 47605(d)(3), upon expulsion of 

any student, the Charter School shall notify the superintendent of the school district of the 

pupil’s last known address within 30 days, and shall, upon request, provide that school 

district with a copy of the cumulative record of the pupil, including a transcript of grades 

or report card and health information. 

 

9. Disciplinary Records 

 

The School shall maintain records of all student suspensions and expulsions at the 

School.   Such records shall be made available to VUSD upon request. 

  

10. Expelled Pupils/Alternative Education 

 

Pupils who are expelled shall be responsible for seeking alternative education programs 

including, but not limited to, programs within the County or their school district of 

residence. 

 

11. Readmission 

 

The decision to readmit a pupil or to admit a previously expelled pupil from another 

school district or charter school shall be in the sole discretion of the Board following a 

meeting with the Executive Director and the pupil and guardian or representative to 

determine whether the  pupil poses a threat to others or will be disruptive to the school 
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environment. The Executive Director shall make a recommendation to the Board 

following the meeting regarding his or her determination. The pupil's readmission is also 

contingent upon the School's capacity at the time the student seeks readmission. 
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Element XI: Retirement System 

 

Governing Law:  The manner by which staff members of the charter school will be covered by 

the State Teachersô Retirement System, the Public Employeesô Retirement System or federal 

social security. Education Code Section 47605(b)(5)(K).  

 

BMMA retains the option for its board of directors to choose to participate in California’s State 

Teacher Retirement System (STRS), Public Employees Retirements System (PERS) or Social 

Security depending upon employee eligibility and what the board determines is in the best 

interest of the staff and the school as a whole. BMMA will, at a minimum, participate in Social 

Security as required by law. If the board chooses STRS or PERS in accordance with Education 

Code Section 47611.3, it shall ask the District or the County to create any reports required by 

STRS in exchange for the actual costs of providing such service. 
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Element XII: Attendance Alternatives 

 

Governing Law: The public school attendance alternatives for pupils residing within the school 

district who choose not to attend charter schools. Education Code Section 47605(b)(5)(L). 

 

No student is required to attend the Bella Mente Montessori Academy. Students residing in the 

District who do not attend the School may attend their local school of attendance or pursue an 

intra/inter-district transfer in accordance with existing enrollment and transfer policies of the 

District. 

 

Parents or guardians of each student enrolled in the charter school will be informed upon 

enrollment and within the student/parent handbook that the student has no right to admission in a 

particular school of any local education agency as a consequence of enrollment in BMMA, 

except to the extent that such a right is extended by the local education agency. 
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Element XIII: Description of Employee Rights 

 

Governing Law:  Description of the rights of any employee of the school district upon leaving the 

employment of the school district to work in a charter school and of any rights of return to the 

school district after employment at a charter school. Education Code Section 47605 (b)(5)(M). 

 

Those members of the charter school staff who leave employment in Vista Unified School 

District (VUSD) to work at BMMA shall not have any right to return to employment within the 

VUSD without prior agreement by the VUSD.  

 

Employees of BMMA who were not previous employees of Vista Unified School District will 

not become employees of the VUSD and will not have the right to employment within the 

district upon leaving the employment of the charter school. 

 

Upon dismissal from the charter school no previous VUSD employee may return to the district 

for employment without the prior written agreement/approval of the VUSD.  

 

Vista Unified School District employees cannot be required to work at BMMA, nor can the 

district require the charter school to hire district non-certificated, certificated, or confidential 

employees, with the exception of any district employees provided to the charter school as part of  

any administrative services which are provided by the District and  paid for by the Charter 

School under a separately negotiated agreement for services or memorandum of understanding. 
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Element XIV: Dispute Resolution Process 

 

Governing Law: The procedures to be followed by the Charter School and the entity granting the 

charter to resolve disputes relating to provisions of the charter. Education Code Section 

47605(b) (5) (N). 

 

This plan is being presented as a common charter school best practice.  Should any section of 

this element, pertaining to resolving disputes, be in conflict with VUSD policies or desired 

protocols, then BMMA is amenable to altering said areas through a mutually agreed upon 

addendum, and considered in addition to the original petition.  Any such areas of conflict can 

also be resolved in the Memorandum of Understanding that will be drafted and agreed upon by 

VUSD and BMMA.   

 

In the event of a dispute between BMMA and VUSD regarding the terms of this charter or any 

other issue regarding the school and district relationship, both parties agree to apprise the other, 

in writing, of the specific disputed issue(s).  

 

VUSD reserves the right to take any action it deems appropriate and the school reserves the right 

to seek legal redress for any such actions under the law. In addition, the dispute is not required to 

be referred to mediation in those cases where the district determines the violation constitutes a  

"severe and imminent threat to the health and safety of the school's pupil." 

 

The staff and governing board members of BMMA agree to attempt to resolve all disputes 

regarding this charter or the operations of BMMA pursuant to the terms of this section. Both will 

refrain from public commentary regarding any disputes until the matter has progressed through 

the dispute resolution process.  

 

Any controversy or claim arising out of or relating to the charter agreement between VUSD and 

BMMA, except any controversy or claim that in any way related to revocation of this charter, 

shall be handled first through an informal process in accordance with the procedures set forth 

above and below. 

 

In all cases where VUSD determines the immediate violation constitutes a severe breach to the 

approved charter petition, or imminent threat to the health and safety of the charter school staff 

or students, VUSD reserves the right to take any and all actions deemed necessary, including and 

up to the revocation of the charter petition. ` 

 

Resolution Process 

 

A. Any controversy or claim arising out of or relating to the charter agreement, except any 

controversy or claim that in any way related to revocation of this charter, must be put in 

writing (“Written Notification”). The Written Notification must identify the nature of the 

dispute and any supporting facts. The Written Notification may be tendered by personal 

delivery, by facsimile, or by certified mail. The Written Notification shall be deemed 

received (a) if personally delivered, upon date of delivery to the address of the person to 

receive such notice if delivered by 5:00 PM or otherwise on the business day following 
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personal delivery; (b) if by facsimile, upon electronic confirmation of receipt; or (c) if by 

mail, two (2) business days after deposit in the U.S. Mail.  

 

B. A written response (“Written Response”) shall be tendered to the other party within five 
(5) days from the date of receipt of the Written Notification.  If resolution is not achieved 

through written communication, VUSD or BMMA may request a conference to discuss 

the claim or controversy. The BMMA Executive Director, a district representative, or 

their designees, shall meet and confer in an attempt to resolve the dispute within 10 days, 

or longer if mutually agreed upon.  

 

C. If the controversy, claim, or dispute cannot be resolved by mutual agreement at the initial 

meeting, then within 15 days, the BMMA designee and VUSD designee shall meet to 

indentify a neutral, third-party mediator to assist in dispute resolution. The mediator’s 

fees and the administrative fees of the mediation shall be shared equally among the 

parties. Mediation proceedings shall commence within 30 days from the date of the 

second meeting, unless additional time is requested by VUSD in writing. The mediator 

may be selected from the approved list of mediators prepared by the American 

Arbitration Association. Mediation proceedings must be administered in accordance with 

the mediation rules or guidelines of the American Arbitration.  

 

D. If the mediation is not successful, then the parties agree to settle the controversy, claim or 

dispute by binding arbitration conducted by a single arbitrator in accordance with the 

guidelines of the American Arbitration Association. The arbitrator must be an active 

member of the California State Bar or a retired judge of the state or federal judiciary of 

California. Each party shall bear its own costs and expenses associated with the 

arbitration. The arbitrator’s fees and the administrative fees of the arbitration shall be 

shared equally among the parties. Each party shall bear their own costs and expenses.  

 

E. However, any party who fails or refuses to submit to arbitration shall bear all costs and 

expenses incurred by such other party in compelling arbitration of any controversy, 

claim, or dispute.  
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Element XV: Exclusive Public School Employer/Labor Relations 

 

Governing Law: A declaration whether or not the charter school shall be deemed the exclusive 

public school employer of the employees of the charter school for the purposes of the 

Educational Employment Relations Act. Education Code Section 47605(b)(5)(O). 

 

Bella Mente Montessori Academy as operated by Bella Mente Charter School, a nonprofit 

benefit corporation will be considered the exclusive public school employer for the purposes of 

the Educational Employment Relations Act.  
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Element XVI: Closure Protocol 

 

Governing Law: A description of the procedures to be used if the charter school closes. The 

procedures shall ensure a final audit of the school to determine the disposition of all assets and 

liabilities of the charter school, including plans for disposing of any net assets and for the 

maintenance and transfer of pupil records. Education Code Section 47605(b)(5)(P). 

 

A. Revocation 

 

VUSD may revoke the charter of BMMA if the school commits a serious breach of terms that 

are programmatically vital to the charter.  Serious breaches could include operating the charter in 

manner that is not consistent with school financial best practices, major alterations to the 

educational program, or failure to employ a sound educational program.  

Furthermore, VUSD may revoke the charter of the BMMA on any of the following grounds:  

Å BMMA operated in a facility deemed unsafe and unfit for students, with no immediate 

alternative for relocation. 

Å BMMA committed a material violation of any of the conditions, standards, or procedures 

set forth in the charter.  

Å BMMA failed to meet or pursue a significant number of the pupil outcomes identified in 

the charter.  

Å BMMA failed to meet generally accepted accounting principles, or engaged in fiscal 

mismanagement.  

Å BMMA violated any provisions of law.  

Prior to revocation, and in accordance with Cal. Educ. Code section 47607(d), VUSD will notify 

BMMA in writing of the specific violation, and give the BMMA a reasonable opportunity to cure 

the violation, unless VUSD determines, in writing, that the violation constitutes a severe and 

imminent threat to the health or safety of the pupils.  

 

B. Term and Renewal  

 

The proposed term of the charter will be for a period of five years.. Prior to the expiration of the 

charter, VUSD will perform a school evaluation based upon the measurable goals and terms 

outlined in this charter, or at its own will and expense, may contract an independent third-party 

to perform this same task on their behalf. BMMA must submit its renewal petition to VUSD’s 

Charter School Liaison no earlier than August 1
st
 of the year before the charter is due to expire. 

At the time the charter renewal is submitted, BMMA and VUSD agree to follow provisions and 

timelines, as articulated in Education Code, for renewal decisions.   

 

C. Closure Procedures  

 

The following are closing procedures that abide by Cal. Educ. Code §47605(b)(5)(P), should the 

school close for any reason. The decision to close BMMA either by the BMMA governing Board 

or by VUSD Governing Board, will be documented in a Closure Action. The Closure Action 
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shall be deemed to have been automatically made when any of the following occur: the charter is 

revoked or not renewed by VUSD Board of Education and BMMA has exhausted all of its 

appeal rights; the charter school board votes to close the school; or the charter lapses. In the 

event of such a Closure Action, the following steps are to be implemented:  

1. Written notification to parents/guardians/caregivers of the enrolled students of the 

BMMA will be issued by BMMA within 72 hours after the determination of a Closure 

Action. A sample copy of the language used in the written notification is also to be made 

to VUSD within the same time frame.  

a. The written notification will also include information on assistance in transferring 

each student to another appropriate school, and a process for the transfer of all 

student records.  

b. The process for transferring student records to the receiving schools shall be in 

accordance with VUSD procedures for students moving from one school to 

another.  

c. Parents will also be provided with student information that includes closure 

notice, grade reports, discipline records, immunization records, completed 

coursework and credits that meet graduation requirements.  

2. The BMMA will prepare an electronic master list of all students to VUSD. This list will 

include the student‘s identification number, Statewide Student Identifier (SSID), birth 

date, grade, full name, address, home school, enrollment date, exit code, exit date . If 

BMMA’s closure occurs before the end of the school year, the list will also indicate the 

name of the school that each student is transferring to, if known  

3. The original cumulative files will be organized for District pick up in two categories: 

active students and inactive students. The VUSD Charter School Director will coordinate 

with BMMA for the pickup of the student records and VUSD will make all 

determinations for maintenance of the files after the school closure.  

4. BMMA will update all student records in the California Longitudinal Pupil Achievement 

Data System (CALPADS) prior to closing.  

5. BMMA will provide to the VUSD Charter School Director a copy of student attendance 

records, teacher grade books, school payroll records, Title I records (if applicable), and 

all personnel records.  VUSD can maintain all personnel records as long as they deem 

necessary. 

6. Within 10 calendar days, BMMA will provide written notification of the closure action to 

the California Department of Education, the SELPA in which BMMA works with, all 

retirement programs in which BMMA employees participate, and the “San Diego” 

County Office of Education and follow their procedures for dissolving contracts and 

reporting.  

7. BMMA shall allow VUSD access, inspection and copying of all school records, including 

financial and attendance records, upon written request by VUSD.  

8. A financial closeout audit of the school will be paid for by BMMA to determine the 

disposition of all assets and liabilities of the charter school, including plans for disposing 

of any net assets. The final independent audit shall be completed within six months after 

the closure of the school. This audit will be conducted by a neutral, independent licensed 

CPA who will employ generally accepted accounting principles. Any liability or debt 

incurred by BMMA will be the responsibility of the BMMA and not VUSD. BMMA 

understands and acknowledges that BMMA will cover the outstanding debts or liabilities 
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of BMMA. Any unused monies at the time of the audit will be returned to the appropriate 

funding source. BMMA understands and acknowledges that only unrestricted funds will 

be used to pay creditors. If in possession of BMMA, any unused AB 602, if held by 

BMMA funds will be returned to VUSD’s SELPA, and other categorical funds will be 

returned to the source of funds.  

9. For six calendar months from the Closure Action or until budget allows, whichever 

comes first, sufficient staff as deemed appropriate by the BMMA Board, will maintain 

employment to take care of all necessary tasks and procedures required for a smooth 

closing of the school and student transfers. All other staff employment will be terminated 

upon Closure Action.  

10. The BMMA Board shall adopt a plan for wind-up of the school and, if necessary, the 

corporation, in accordance with the requirements of the Corporations Code.  

11. In addition to a final audit, BMMA will also submit any required year-end financial 

reports to the California Department of Education, VUSD, and the “San Diego” County 

Superintendent of Schools in the form and time frame required.  

12. The corporation’s articles of incorporation will address how assets are to be distributed at 
the closure of the corporation.  

13.  BMMA will provide VUSD, within fourteen (14) calendar days of closure action, prior 

written notice of any outstanding payments to staff and the method by which the school 

will make the payments.  

14. Prior to final closure, the Charter School shall do all of the following on behalf of the 

school's employees, and anything else required by applicable law:  

a. File all final federal, state, and local employer payroll tax returns and issue final 

W-2s and Form 1099s by the statutory deadlines.  

b. File the Federal Notice of Discontinuance with the Department of Treasury 

(Treasury Form 63).  

c. Make final federal tax payments (employee taxes, etc.)  

d. File the final withholding tax return (Treasury Form 165).  

e. File the final return with the IRS (Form 990 and Schedule).  
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Element XVII: Financial Planning, Reporting and Accountability  

 

Governing Law:  The petitioner or petitioners shall also be required to provide financial 

statements that include a proposed first year operational budget, including startup costs, and 

cash flow and financial projections for the first three years of operation.  Education Code 

Section 47605(g). 

 

A. Budgets and Financial Plan 

 

A multi-year financial plan for the school is attached. This plan is based on the best data 

available to the developers at the time the plan was assembled. Attached as Appendix F, please 

find the following documents: 

 

1. A projected five year budget including startup costs  

2. Cash flow and financial projections for the first five years of operation 

3. A Series 5000 detailed breakdown 

4. A chart detailing School Assumptions used in the projections 

5. A detailed budget narrative 

 

 

B. Budget and Financial Reporting Schedule 

 

BMMA will annually prepare and submit to VUSD: 

 

¶ On or before July 1
st
, a final budget  

¶ On or before December 15
th

, an interim financial report which reflects changes to the 

final budget through October 31
st. 

Additionally, on December 15, a copy of the Charter 

School’s annual, independent financial audit report for the preceding fiscal year shall be 

delivered to the District, State Controller, State Department of Education and County 

Superintendent of Schools. 

¶ On or before March 15
th

, a second interim financial report which reflects changes to the 

final budget through January 31
st
  

¶ On or before September 15
th

, a final unaudited financial report for the prior full fiscal 

year 

 

C. Attendance and Accounting 

 

BMMA will implement an attendance recording and accounting system, to ensure 

contemporaneous record keeping, which complies with state law. 

 

BMMA will provide reporting to the District as required by law and as requested by the District 

including but not limited to the following: California Basic Educational Data System (CBEDS), 

actual Average Daily Attendance reports, all financial reports required by Education Code 

Section 47604.33 and 47605(m) (as stated above) and the School Accountability Report Card 

(SARC).   
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The Charter School agrees to and submits to the right of the District to make site visits and 

inspections in order to carry out its statutorily required oversight. 

 

Pursuant to Education Code Section 47604.3 the Charter School shall promptly respond to all 

reasonable inquiries of the District including, but not limited to inquiries regarding its financial 

records from the District, the County Office of Education, and the State Superintendent of Public 

Instruction. 

 

D. Insurance 

 

Vista Unified School District shall not be required to provide coverage to BMMA under any of 

the district's self-insured programs or commercial insurance policies. The charter school shall 

secure and maintain, as a minimum, insurance as set forth below to protect BMMA from claims 

which may arise from its operations. The following insurance policies are required: 

 

1. Workers' Compensation Insurance in accordance with provisions of the California Labor 

Code, adequate to protect BMMA from claims under Workers' Compensation Acts, 

which may arise from its operations. 

2. General Liability, Comprehensive Bodily Injury and Property Damage Liability for 

combined single limit coverage of not less than $1,000,000 for each occurrence based 

upon the recommendation of the insurance provider for schools of similar size, location, 

and type of program. The policy shall be endorsed to name the Vista Unified School 

District and the Board of Education of VUSD as additional insured.  

3. Directors and Officers Coverage shall be maintained by Bella Mente to cover its Board of 

Directors. 

 

Insurance Certificates 

 

Bella Mente shall keep on file certificates signed by an authorized representative of the insurance 

carrier. Certificates shall be endorsed as follows: The insurance afforded by this policy shall not 

be suspended, cancelled, reduced in coverage or limits or non-renewed except after thirty (30) 

days prior written notice by certified mail, return receipt requested, has been given to the VUSD. 

VUSD reserves the right to require complete certified copies of the required insurance policies. 

 

Optional Insurance 

 

Should Bella Mente deem it prudent and/or desirable to have insurance coverage for damage or 

theft to school, employee or student property, for student accident, or any other type of insurance 

coverage not listed above, such insurance shall not be provided by the district and its purchase 

shall be the responsibility of the charter school. 

 

E. Administrative Services 

 

Governing Law: The manner in which administrative services of the School are to be provided. 

Education Code Section 47605(g).  
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The Executive Director will assume the lead responsibility for administering the School under 

the policies adopted by the Bella Mente Board of Directors. The petitioners anticipate that most 

of its own administrative services, including but not limited to financial management, human 

resources, payroll, and attendance accounting will be procured through a appropriate qualified 

third-party contract. A copy of any contract for back office services shall be provided to the 

District prior to opening. 

 

Should the District be interested in offering certain services to  the Charter School for a fee from 

the District, the Charter School shall consider the possibility of purchasing some of these or other 

services from the District. The specific terms and cost for these services may be the subject of an 

annual memorandum of understanding (“MOU”) between the Charter School and the District 

and subject to District availability.  

 

F. Facilities 

 

Governing Law: The facilities to be utilized by the school. The description of facilities to be used 

by the charter school shall specify where the school intends to locate. (Education Code Section 

47605(G); A petition for the establishment of a charter school shall identify a single charter 

school that will operate within the geographic boundaries of that school district (Education 

Code Section 47605(a)(1)) 

 

BMMA will not be requesting the use of a district facility.  It has retained InSite Charter School 

Services (InSite), a real estate company that specializes in charter schools facilities, as its facility 

consultant to secure a lease agreement on a non-district owned facility within Vista Unified 

School District boundary.   

 

After an in-depth search, InSite is currently helping BMMA secure a lease agreement at one of 

three potential sites.  Each of the opportunities would provide for adequate space in the initial 

year of the charter and the ability to expand as enrollment increases. 

 

The zoning for all properties (SP-DV, C-1 and C-2 through the city of Vista) would require a 

minor use permit through the city of Vista for a school use on each property.  No zone change 

would be required. 

 

The building improvements needed to modify the leased spaces to meet E-1 occupancy are 

minor.  Each building is constructed with sufficient parking and other characteristics that 

accommodate the school use.  If for some reason BMMA is unable to secure a space at one of 

these locations, it will find a property with similar characteristics that meets the city of Vista’s 

planning and building codes for school facilities.  

735 Shadowridge Drive     820 Civic Center Drive 
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1830 - 1840 West Drive 

 

 

 

 

 

 

BMMA shall provide safe and accessible buildings to 

support the educational programs of Bella Mente. All 

facilities will meet, at a minimum, State Building Code 

requirements as enforced by the local enforcement agency.  

For facility-related financial projections, please see the attached detailed financial plan for 

BMMA. 

 

 

 

G. Impact on the Charter Authorizer 

 

Governing Law:  Potential civil liability effects, if any, upon the school and upon the District. 

(Education Code Section 47605(g). 

 

BMMA shall be operated by Bella Mente Charter School a California non-profit public benefit 

corporation. This corporation is organized and operated exclusively for charitable purposes 

within the meaning of Section 501(c)(3) of the Internal Revenue Code and California Revenue 

and Taxation Code Section 23701d.   

 

Pursuant to Education Code Section 47604(c), an entity that grants a charter to a charter school 

operated by or as a non-profit public benefit corporation shall not be liable for the debts or 

obligations of the charter school or for claims arising from the performance of acts, errors or 

omissions by the Charter School if the authority has complied with all oversight responsibilities 

required by law.  The Charter School shall work diligently to assist the District in meeting any 

and all oversight obligations under the law, including monthly meetings, reporting, or other 

District requested protocol to ensure the District shall not be liable for the operation of the 

Charter School.   

 

Further, the Charter School and the District shall enter into a memorandum of understanding 

which shall provide for indemnification of the District by the Charter School. Insurance amounts 

will be determined by recommendation of the insurance company for schools of similar size, 

location, and type of program.  The District shall be named an additional insured on the general 

liability insurance of the Charter School.   

 

Address 
Available Square 

footage 
Price 

735 Shadowridge 
Up to 13,762 SF 

in Year 1 
$1.10/SF 

820 Civic Center 

Drive 

Up to 14,110 SF 

in Year 1 
$1.00/SF 

1830-1840 West 

Drive 
22,905 SF $1.25/SF 
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The corporate bylaws of Bella Mente shall provide for indemnification of the school’s Board of 

Directors, officers, agents, and employees, and Bella Mente Charter School will purchase general 

liability insurance, Directors and Officers insurance, and fidelity bonding to secure against 

financial risks.   

 

Bella Mente and the employees working at BMMA will institute appropriate risk management 

practices in accordance with the health and safety policies and practices provided herein. 
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Conclusion 

  

The community of Vista and the surrounding area has exhibited strong support for Bella Mente 

Montessori Academy. Appendix G contains letters of support for BMMA from local businesses 

and families. 

 

The first set of signatures submitted in Appendix H are pursuant to Education Code Section 

47605(a)(1)(A) in order to fulfill the condition that the charter petition be submitted to the 

governing board of the school district for review after the petition has been signed by a number 

of parents that is equivalent to at least one-half of the number of students BMMA estimates it 

will enroll for its first year of operation.   

 

By approving this charter, Vista Unified School District will be fulfilling the intent of the Charter 

Schools Act of 1992 to improve pupil learning; increase learning opportunities for all pupils with 

special emphasis on expanded learning opportunities for all pupils who are identified as 

academically low achieving; create new professional opportunities for teachers; and provide 

parents and pupils with expanded choices in education and following the directive of law to 

encourage the creation of Charter Schools. The Petitioners are eager to work independently, yet 

cooperatively with the District to raise the bar for what a charter school can and should be.  To 

this end, the Petitioners pledge to work cooperatively with the District to answer any concerns 

over this document, to negotiate a mutually agreeable memorandum of understanding, and to 

present the District with the strongest possible proposal requesting a five year term to begin 

operation in August 2013.  BMMA shall be considered approved as of the date of charter 

approval.  Renewal of the charter shall be governed by the standards and criteria in Education 

Code Section 47605 and Education 47607 as applicable. 

 


